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OVERVIEW

A large sha* . *F oth graduates and dropouts leave school
without ade v ' ,reparation for the world of work. Reading
and comput: .- deficits are a lifelong handicap. But
many emple, = .. .m they could utilize youth with limited
academic ski. {. ‘hey at least knew rudimentary work mores
and requiremena.: 'here are a cluster of basic work skills
which most yout:. :..;uire through exposure to family and
friends, as well . through periods of work experience

part-time and during the summer. These skills include the
ability to make career and job choices with some intelligence,
to know where anc¢. how to look and apply for work, to be
motivated and ind-pendent enough to enter the labor market
and to understan: the expectations in regular jobs.

Research has documented unequivocably that youth with more
knowledge of careers, with self-assurance and motivation, as
well as realistic understanding of the demands of the work-
place are more likely to hold jobs as teenagers as well as
to have subsequent labor market success as young adults.
Research has documented that the gaps in these basic

world of work skills for minorities and the poor begin even
before high school and have a cumulative, interactive impact
by limiting the chances of successful work exrerience during
the teen years. Evaluations have documented the dearth of
opportunities in-school and out to develop such basic skills.
Counseling and placement activities for students are college
oriented and spread too thinly; likewise, cooperative
education tends to serve the most advantaged youth who have
already set their career goals.

There are a cluster of services which can be offered to teen-
agers, and the school is the logical setting because almost

all youth are in school at least to age 16. These "school-to-
work" transition activities include job-search assistance
which teaches methods of job hunting, motivational and
participatory activities to build self-esteem and confidence,
occupational information and efforts to overcome sex-stereotyp-
ing, career exploration through classroom instruction, worksite
visits, lectures, and rotational work assignments, placement
assistance, work-related counseling and followup. These
services, which go under many different names and have many
different components, might be distinguished from in-school
work experience which can also be transitional in intent

and may be combined with transition services.

There are a number of potential delivery agents for such

activities. Within the schools, guidance counselors,
cooperative and vocational education personnel could all
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offer such services if they had adequate resources. Private
employers in a few isolated cases have "adopted" schools;
labor unions and apprenticeship systems can do the same.

The Employment Service at one time had placement personnel
that worked at least part-time in a majority of the high
schools in the country. Community and neighborhood groups
and voluntary youth serving agencies are another alternative.

Finally, there are a number of different potential target
groups for scarce resources. Emphasis might be placed on
young women to help them overcome sex-stereotyping or on
the disadvantaged and minorities to overcome the effects

of discrimination and poverty. Alternatively, all youth

in need of services might be reached by spreading resources
more thinly. A fundamental issue is the continuity and
~intensity of services.

The Youth Employment and Demonstration Projects Act of 1977
mandated the expansion of school-to-work transition services,
making all youth eligible, and requiring that every work
experience in school be combined with counseling, occupational
information, placement assistance and efforts to overcome
sex-stereotyping. ‘The Act required that 22 percent of funds
under Youth Employment and Training Programs be set aside for
assistance to in-school youth. However, YEDPA also mandated
knowledge development activities to help better determine

the imapct of such services, the effectiveness of alternative
delivery agents and the appropriate target groups.

Under YEDPA's discretationary authority there have been a
number of efforts to better measure the impact of transition
services. There are multi-site experiments with job search
assistance and vocational exploration. Statewide private
nonprofit organizations have been established to offer an
outside approach to the delivery of services. There have

been tests of saturation of transition services in a
controlled and experimental high school. Apprenticeship =,
in-school programs have been initiated in multiple sites.
School-to-work transition programs have been supported throuqh-
out the country under a competitively funded demonstation _ |
project  involving CETA/school cooperation. Finally, structuﬂed
experiements have been undertaken in multiple sites utilizing
community and neighborhood groups and the Employment Service:
as delivery agents. Under all these demonstrations, careful
research designs have been implemented to measure the. impacts
of services. » -

This research report provides the analytical foundation for
these demonstrations, reviewing and synthesising from a policy
perspective the literature on school-to-work transition
activities. This is a product of Youthwork, Incorporated,
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a nonprofit intermediary jointly funded by the Departments of
Labor and Education, as well as a consortium of foundations,

to serve as the research agent for the Exemplary In-School
Grant Program which provides support for 90 local in-school
projects with innovative features and demonstrated coopera-
tion between local education agencies and prime sponsors.

The grants have six focus areas: (1) career information,
guidance and job-seeking skills; (2) academic credit for

work experience; (3) youth participation; (4) private sector
involvement; (5) special efforts for high risk youth; and

(6) school-to~work transition efforts for the handicapped.
This volume contains literature reviews and synthesis around
key policy issues for each of these focus areas. Additionally,
it includes the results of special hearings conducted by
Youthwork on the needs of high risk youth and the handicapped.

This volume is one of the products of the "knowledge develop-
ment" effort implementing under the mandate of the Youth
Employment and Demonstration Projects Act of 1977. The
knowledge development effort consists of hundreds of Separate
research, evaluation and demonstration activities which will
result in literally thousands of written products. The
activities have been structured from the outset so that each
is self-standing but also interrelated with a host of other
activities. The framework is presented in A Knowledge

Development Plan for the Youth Employment and Demonstration
Projects Act of 1977, A Knowledgc Development Plan for the
Y

outh Initiatives Fiscal 1979 and Completing the Youth Agenda:
A Plan for Knowledge Development, Dissemination and Application
for Fiscal 1980.

Information is available or will be coming available from the
various knowledge development activities to help resolve an
almost limitless array of issues, but answers to policy
questions will usually require integration and synthesis from
a number of separate products, which, in turn, will depend on
knowledge and availability of these products. A major short-
coming of past research, evaluation and demonstration activity
has been the failure to organize and disseminate the products
adequately to assure the full exploitation of the findings.
The magnitude and structure of the youth knowledge development
effort puts a premium on organization and dissemination of
findings.

As part of its knowledge development mandate, the Office of
Youth Programs of the Department of Labor will organize,
publish and disseminate the written products of all major
research, evaluation and demonstration activities supported



directly by or mounted in conjunction with the knowledge
development effort. Some of the same products may also be
published and dlssemlnated through other channels, but

they will be included in the structured series of Youth
Knowledge Development Reports in order to facilitate access
and integration.

The Youth Rnowledge Development Reports, of which this is one,
are divided into twelve broad categories:

1. Knowledge Development Framework: The products in this
category are concerned with the structure of knowledge develop-
ment activities, and the assessment methodologies which are
employed, validation of measurement instruments, the
translation of knowledge into policy, and the strategy for
disseminating findings.

2. Research on Youth Employment and Employability
Development: The products in this category represent analyses
of existing data, presenation of findings from new data sources,
special studies of dimensions on youth labor market problems
and policy analyses.

-

3. Program Evaluations: The products in this. category
include impact, process and benefit-cost evaluations of youth
programs including the Summer Youth Employment Program, Job
Corps, the Young Adult Conservation Corps, Youth Employment
and Training Programs, Youth Community Conservation and
Improvement Projects and the Targeted Jobs Tax Credit.

4., Service and Participant Mix:. The evaluations and demon-
strations summarized in this category concern the matching of
different types of youth with different service combinations.
This involves experiments with work vs. work plus remediation
vs. straight remediation as treatment options. It also in-
cludes attempts to mix disadvantaged and more affluent partici-
pants, as well as youth with older workers.

5. Education and Training Approaches: The products in
this category present the findings of structured experiements
to test the impact and effectiveness of various educaticn and
vocational training approaches including specific. education
methodologies for the disadvantaged, alternative educatlon

approaches and advanced career training.

6. Pre-Emp;oyment and Transitlon SerV1ces- The products
in this category present the findings of structured experiments
to test the impact and effectiveness of school-to-work transition
activities, vocational exploration, job-search assistance and
other efforts to better prepare youth for labor market success.

.......




7. Youth Work Experience: The products in this category
address the organization of work activities, their output,
productive roles for youth and the impacts of various emplcy-
ment approaches.

8. Implementation Issues: This category includes cross-
cutting analyses of the practical lessons concerning "how-to-
do-it." 1Issues such as learning curves, replication processes
and programmatic "batting averages" will be addressed under
this category, as well as the comparative advantages of alter-
native delivery agents. .

9. Design and Orgaiilzational Alternatives: The products
in this category represent assessmants of demonstrations of
alternative program and delivery arrangements such as
consolidation, year-round preparation for summer programming,
the use of incentives and multi-year tracking of individuals.

10. Special Needs Groups: The products in this category
present findings on the special problems of and adaptations
needed for significant segments including minorities, young

mothers, troubled youth, Indochinese refugees and the
handicapped.

11. Innovative Approaches: The products in this category
present the findings of those activities designed to explore
new approaches. The subjects covered include the Youth '
Incentive Entitlement Pilot Projects, private sector initi-
atives, the national youth service experiement, and energy
initiatives in weatherization, low-head hydroelectric dam
restoration, windpower and the like.

12, Institutional Linkages: The products in this category
will include studies of institutional arrangements and link-
ages as well as assessments of deomonstration activities to
encourage such linkages with education, volunteer groups,
drug abuse agencies and the like. '

In each of these knowledge development categories, there will
be a range of discrete demonstration, research and evaluation
activities, focused on different policy, program and
ranalytical issues. PFor instance, all experimental demonstra-
tion projects have both process and impact evaluations,
frequently undertaken by different evaluation agents.
Findings will be published as they become available so that
there will usually be a series of reports as evidence
accumulates. To organize these products, each publication

is classified in one of ‘the twelve broad knowledge development
categories, described in terms of the more specific issue,
activity or cluster of activities to which it is addressed,
with an identifier of the product and what it represents
relative to other products in the demonstration. Hence, the
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multiple products under a knowledge development activity are
closely interrelated and the activities in each broad cluster
have significant interconnections.

This volume supplements the reviews in Between Two Worlds--
Youth Transition from School to Work and YoutﬁAEgglryment

and Training--What Works Best fbr Whom, also in the "research
on youth employment and employability development" category.
There are a number of related studies of YEDPA school-to-work
transition demonstrations in the pre-employment and transition
services category. Of particular .importance are School-to-
Work Transition Services--The Exemplary In-School Project
Demonstration, “Findings of the Youth Career Development
Program and Process sStudies of the Youth Career DeveIopment

Program

ROBERT TAGGART
Administrator
Office of Youth Programs
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INTRODUCTION
This paper involved completion of the activities below.

. Conducting an ERIC search and other related computer-based
searches of literature in the appropriate focus area.

A review of appropriate literature and research material
available at the Department of Labor. This review shall be an

extensive assessment of the material relevant to the focus
area.

. Compilation of a comprehensive bibliography of all collected
sources and citations;

. The literature will be examined and the most useful material
gselected for inclusion in and the conmstruction of an annotated
bibliography;

. There will be an interpretive narrative and analysis
coalescing . what is known within the focus area about each

policy issue around which the literature review shall be
focused.;

. The final step shall be the identification of next steps or
research strategies which Youthwork should engage in to answer
the knowledge development gaps which current research and
projects noted earlier leave unarswered.

The literatur:: review examined information on the current state of the
art in the focus zrea of career information, guidance and job-seeking skills
with regard to the following list of policy issues.

1. What forms of collaboration among employment, training,
educational (including colleges and universities), and
rehabilitation institutions (including CBO's) are the most
effective and the most successful in facilitating the
school-to-work transition  sequence? Also, what forms of
collaboration and what structural arrangements best serve the
young people in terms of linking occupational and educational
information services, systems, and resources, and in helping
them find placements in private cector, unsubsidized jobs
after program completion? , : :

2. What do we know about the relative effect and value of private
sector vs. public sector programmatic experience in terms of
skills acquired, utility and accuracy of career informationm,
later (after program) job placement, career and educational
success and overall (long-term) employability? To what extent




does what type of programmatic experience change/alter the
impact as a result of the age of the participants?

What do we know about the career information material in terms
of providing information about job seeking skills and about
jobs which participants can obtain after leaving school? This
information should be clarified in terms of time, intent, and
who produced it. What kinds of information do pParticipants
need for certain types of decision making, e.g., jobs, career
paths, voting.

What do we know about how career information literature and
material has changed in tone, intent, and direction in the
pPast several years? Be especially sensitive to changes in sex
stereotyping, thrust of the material, projected.outcomes, and
adaptation of the material for youth who do not speak English.
(The intent of this question is to provide a sense of changes
in this literature area, the direction of the changes, and
what it has meant and could mean in operational terms.

What do we know about how Career Information Projects are
generally characterized in terms of their transmittal of-
information to participants? How were the services delivered
to the students? What were the networks that were used, and
were they either new networks or existing networks; how will
the delivery networks address and help overcome problems of
sex stereotyping? Are new networks established for purposes
of reaching hard-to-reach young people?

What do we know about who the individuals are who provide
career information material to the project participants? How
are they prepared and trained for the task? What are their
levels of training and education? How can school counselors,
teachers, and other school counseling personnel be better
informed about the functioning of the world of work? How long
have the personnel been involved in providing career
information? How effectively can peer counselors provide the
information, compared with trained "professionals?" Are there
different mechanisms for providing this information beyond
peer counselors and professional counselors, such as business
people and others in the community? This question
incorporates Career Information items #3 and #5 from the 1978
Youthwork Application Guidelines.

What do we know concerning the extent to which the CETA system
or private industry were at all involved helping develop,
maintain, and operate career information networks and data
bases? (The intent of this question is to determine who was
involved in the development, creation, and dissemination of
the career information material.)

Whét do we know about how young people can be more effectively

motivated and assisted in using occupational information for
career plaaning.
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9. What do we know about the availability of career information
for special populations, e.g., Hispanics, those with low
reading levels, for rural areas?

10. What do we know about the most important and salient sources
of information, e.g., peers, parents, employers, teachers,
etc., which young people use when they make job, career, and
personal decisions?

Briefly summarized‘here are the procedures followed in carrying out terms
of the contract. While the work assignment specifies an ERIC search. None of
the three focus area coicepts are listed as descriptors in the ERIC thesauras.
The accompanying table identifies those descriptors most closely related to
the focus area and the number of documents in the data base through-1977. A
perusal of abstracts for the 11 descriptors indicated that the "Youth Employ-
ment” category related more closely to the ten policy issues than any of the
other individual éategoriea. In actual practice, a given document may be

classified with respect to multiple descriptors.

The primary strategy for this project was to conduct a computer search of
the ERIC data base for "Youth Employment” and then to supplement the search

with a subjective, manual search of the other ten descriptors as needs

"dictated. A computer search for the period 1966 through September 1979

yielded 450 documents. In reviewing these 450 documents it was discovered
that the more relevant publications were those completed in the las; six
years. As a result, publications in ERIC and CIJE prior to January 1974 were
disregarded. Appendix A provides listing by title of the 267 publications
processed in ERIC and CIJE since January 1974. Appendix B contains abstracts

‘from Appendix A that were deemed to be most related to the policy issues.

Data were also collected by several other means. A letfer was sent to
the National Commission for Manpower Policy requesting copies of relevant
publications. Twenty-eight papers and reports were received from this
request. In early December, the conractor spent two days in Washington
collecting publications at the Department of Labor. About- 30 or so
publications and papers were obtained at the Office of Youth Programs and at
the ETA Inquiries Unit. Meetings with Evelyn Ganzglass in ETA and
Russell Flanders at the NOICC resulted in a number of other valuable



suggestions and publications. Another valuable source of information proved

to be the author's own personal library.

This paper is organized according to major concepts. Chapter One is a
background discussion of the history and legislation in those professional
fields most related to the policy issues. In Chapter Two policy issues one
and two are addressed. Chapter Th'r:ee is primarily related to issues number
five, six, eight and ten. Chapter Four is designed to ::.llustrate the
potential of the NOICC as it relat.s to CETA (issue number seven). Chapter
Five includes a discussion of issues npumber three, four, nine and to some
extent, number five. The Jlast chapter summarizes the paper and makes
recommendations for next steps.
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TABLE 1
RELATED DESCRIPTORS

Descriptor : Beginning CIJE - RIE
Date
Career Education October 1971 o : 1,286: | ‘3,237
Career Choice - July 1966 | . 661 808
Career Planning July 1966 ' ) 739 | 1,179
Job Skills July 1966 | 373 1,406
Job Application July 1966 74 135
Job Search Methods December 1976 o 0 ; 4
Occupational | | .
Information. - July 1966 573 o 1,736
Occupational o | | .. | f
Guidance . July 1966 o "~ 575 ' 1,595
Occupational Choice July 1966 _ _ : 4§fv , : _ 576
Vocational Counseling July 1966 730 o 986
Youth‘Enployméntfa . Jqu 1966'- . 75 “o L 218

Source: - Thesauras of ERIC Descrigtors, ‘7th Edition. New York: Hacmiliiéi
Info:mat1on, 1977. Co S
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e CHAPTER ONE

THE NATURE AND EVOLUTION
OF WORK~EDUCATION PROGRAMS

Several decades ago, interest in work as the object of professional study
was almost the exclusive domain of vocatienal psychologists. As the 1980's
begin, however, work has become the - focus of a considerable amount of public
discussion, research, legislation, and popular and professional writing. So,
tco, has the number and type of individuals interested in work expanded to
include a wide variety of social and behavioral scientists; educators;
business, labor, and industry leaders; bureaucrats; legislators; and
1aypersons.1 '

Generally speaking, there are four professional ‘fields that have
work-education relationships as a major concern: (a) vocational education,
(b) career guidance and counseling, (c) career education, and (d) employment
and training. Each of these fields have separate histories, professional
affiliations, and bodies of 1iterst'.ur:e.2 '

Youth enploynent issues as they are addressed in this psper are primarily
a function of the latter category. However, a state of the art review for' the
topics of csreer infornation, gu_idsnce snd ing _skills cannot be
achieved w1thout examining the 1iterature in a11 four sreas. 'The fo11ow;ng‘
-brief suslsaries of - vocational education, career guidance N and c unseling, -and

_ 'ob see

A career education are designed to provide the reader with,a better perspective

"'jof ‘the ‘nature and historical developuent of each professional field ('Ihe'
_”"~-es|p1oylent and training field is not discus "ed under the assunption that the.

) reader is a1ready fsniliar with it) In particular,,'.ﬁ the discussion is ’
directed toward de-onstrating how vocationsl education, csreer guidsnce snd

are now : quite siiiilar (e:sploynent and training

| ".incn;aéé) Gl




The Reorientation of Vocational Education

Notwithstanding the claim that "Vocational education is as old as man
himself"3 the first nationwide system of public school vocational education
was created by the Smith-Hughes Act of 1917 (P.L. 64-347). This Act provided
a grant in perpetuity to the states of approximately $7.2 million annually for
vocational instruction in three service areas: agriculture, trade and
industrial education, and home economics. A series of amendments in 1929,
1934, 1936, and 1946 extended and augmented Smith-Hughes slightly, but the
basic nature of vocational education changed little up through the early
1960's.

The 1946 amendments (George-Barden Act) authorized for the first time the
use of federal funds for vocational guidance. It was expected that such funds
would enable the states to:

1. Provide for supervision of vocational guidence.
2. Train vocational counselors.
3. Maintain a program of vocational counseling for the secondary

and adult level.

4. Produce and publish occupaticnal information for vocational
counselors and teachers.

By 1960, however, less than half the states (21) reported use of federal funds
for vocational guidance. In the same year, less than one percent (.84) of the

federal money for vocational education was used for guidance.4

Passage of the Vocational Education Act of 1963 (P.L. 88-210) resulted in
sweeping changes in vocational education, leading one author to characterize
the Act as ". . . no less than a reorientation of the traditional emphasis
from filling the requirements of the labor market to meeting the needs of
people."5 Among the provisions and funding arrangements of VEA 1963 was the
requirement for states to use three percent of their respective allotments of
federal funds for ancillary services. These included (but were not limited

to) administration, teacher education, and vocational guidance and counseling.

7
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The Vocational Education Amendments of 1968 (P.L. 90~576) moved
vocational education even farther in .the direction of providing more
comprehensive education for work programs and services. Embodied in the Act.
was a recognition that "Orientation and assistance in vocational choice may
often be more valid determinants of employment success, and therefore more

profitable uses of educational funds, than specific gkill training."6

Vocational guidance and counseling was encouraged in several sections
including the provision for entering into cooperative arrangements with the
system of gstate public employment offices to make available occupational
information regarding "reasonable prospects of employment in the community and
elsewhere." A new Part D. Exemplary Programs and Projects was designed to
stimulate new ways to create a bridge between school and earning a living for

young people. Projects later funded under this part became precursors of
career education.

The most recent wvocational education legislation (Title 11, Education
Amendments of 1976, P.L. 94-482) finds concern for vocational guidance and
counseling reflected throughout. A specific mandate is expressed in Sec. 134
Vocational Guidance and Counseling in which not less than 20 per centum of the
funds available to the States under Section 130(a) be used to support programs
for vocational development¥ guidance and counseling programs and services.
These include the initiation, implementation, and improvement of high quality
vocational guidance and counseling programs and activities; vocational
counseling for children, youth aﬁd adults; provision of educational and job
placement services; overcoming sex stereotyping and sex discrimination;
vocational and education counseling for youth offenders and adults in
correctional institutions; vocational guidance and exploration programs at the
local level.

*See in the next section how concern for vocational development came about.
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From Yocational Guidance to Career Guidance

Frank Parsons, director of the {irst vocational guidance center in the
United States., provided the framework for the first theory of occupational
choice. In 1909, he proposed a method for vocational guidance which he
outlined in a three-phase approach: study and understanding of self, study of
the requirements of occupations, and decisionmaking about the relationship
among the facts obtained.7 The effect of Parson's ''trait-and~factor" theory
was the institutionalization of guidance practices that emphasized individual
testing, dispensing occupational information, and matching individual traits
with an "appropriate" cccupation.

According to Herr and Cramer,8 for most of its first fifty years
vocational guidance has concerned itself with predicting occupational choice
or occupational success from an individual's test scores prior to entry into
the labor market. Its major reference point has been the requirements of the

occupationai structure rather than individual preferences or values.

At mid-century, alternative theories of vocational behavior began to

emerge. The work of Ginzberg et _a_1.9 and of Superm

marked a shift away from
the Parsonian model of "matching men and jobs" and its static notion of
"occupational choice", to a model that focused on '"vocational development'
(late career development) as a process rather than an event. As Super

explained:

development . . . Work, 1like social 1life and intellectual
activity, is one specific medium through which the total
personality «can manifest itself. Like other aspects of

development, vocational development may be conceived of as

beginning earH in life, and as proceeding along a2 curve until late
in life . . . .

Central to Shper's theory of vocational development are the processes of

formation, translation into occupational terms, and implementation of a self

concept. The use of career models in vocational guidance has slowly begun to
elevate the concern for self-understanding to the same level of importance as
occupational information. "In this view, the primary objectives of vocational

@
¥
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guidance are seen as developing the individual's skills to make a free and
informed choice of career and appropriately preparing for that career, rather
than for the needs of the labor market."12

The mid-to-late 1960s was a significant period for the career guidance
and counseling field in which numerous texts and collections of readings were
published relating to wvocational guidance and career development.13 These
were very influential in communicating career development concepts and methods
to practitioners, counselor educators and graduate students. These same
publications were also very influential in bringing about the reorientation of
vocational education discussed in the previous section. A number of
university-based counselor education programs like those at The Pennsylvania
State University, the University of Missouri, and the University of Minnesota
became centers for providing leadership in career guidance and counseling,
developing cooperation with vocational education, and conceptualizing the
forerunners of career education.

Current philosophical assumptions about career guidance and about the
knowledge and competencies that counselors should possess are reflected in a
1976 position paper'adopted by The Association of Counmselor Education and
Supervision. This paper advocates a significant development role for
counselors involved in both group and individual activities designed to
promote knowledge, attitudes and skills 'which individuals need for
self-definition and career planning.14 These competencies are:

1. Career and human development theory and research, and the
skills necessary to translate this knowledge into
developmental career guidance and career education programs.

2. Career information resources, and the necessary skills to
assist teachers, administrators, community agency personnel,
paraprofessionals, and peers to integrate this type of
information into the teaching-counseling process.

3. Career assessment strategies, and the skills necessary to
assist individuals to use these data in the decision-making
process, ‘

4. Individual and group counseling practices, and the skills

necessary to assist individuals in career planning using both
approaches.

10



5. Career decision making processes, and the skills necessary to
implement nrograms designed to facilitate career
decision-making for clientele in educational and community.
agency settings.

6. Job placement services, and the skills necessary to assist
their clientele to seek, acquire, and maintain employment.

7. The unique career development needs of special clientele
groups (women, minorities, handicapped, disadvantaged, adults,
etc.), and the ski'1s necessary to assist them in their
development.

8. Sexism and racism, and the necessary skills to reduce
institutional discrimination in order to broaden the career
opportunities available for all persons.

9. The roles that life style and leisure play in career
development, and the skills necessary to assist clientele to

select and prepare for occupations which coincide with various
preferences.

10. Consultation strategies and the skills necessary to assist
others (teackers, parents, peers, etc.) to deliver indirect
career guidance services.

11. Synthesizing strategies, and the skills necessary to assist
individuals to underst::d the interrelatedness of their career
decisions and life roles.

12. Program development and curricular infusion strategies, and
the skills necessary to design and implement career awareness,
self-development, career exploration, and job placement
programs with educational and community agency settings.

13. Organizational development and change processes, and the
skills necessary to facilitate change in educators' attitudes
toward career education.

14. Program evaluation techniques, and the skills necessary to
acquire evidence of the effectiveness of career guidance and
career education programming.

15. Educational trends and state and federal legislation which may

influence the digelopment and implementation of career
guidance programs.

The Career Education Movement

On January 23, 1971, then Commissioner of Education Sidney P. Marland

delivered a speech before the Annual Convention of the National Association of

11
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Secondary School Principals entitled "Career Education Now".16 This speech
‘launched a national movement, the likes of which has seldom been scen in the

history of education. u

Though Marland is often called the "Father of Career Education" (a
characterization he denivs), credit for fashioning the concept is due more-to
the efforts of people like Gysbers ‘and H’err.l8 In 1969, Herr delivered a
Paper in which he described how career development could serve as a common
- thread to unify the entire educational sy.tem at all 1evels.19 This led Herr
to later describe career education as the ". . . institutionalization of
career development and the marrying of it with océupational education".zo

Marland's role in career education was not limited to speech-makiny;.
Utilizing the "discretionary" authority provided the Commission under federal
legislation, the U.S. Office of Education supported a wide variety of career
education pilot projects with funds obtained from Part C and Part D of Public
Law 90-576 (VEA 1958)-21 Durizg the early 1970s a total of 236 projects were
supported, amounting to approximately $65 million, in some of the earliest
attempts'to bring model programs of career edication into operation in local
school districts. Independent of these projects, the National Institute.of
Education was actively iavolved in research and development of four diffefgnt
delivery systems for  career education: (a)_Schobl-Bésed Model 1,
(b) Employer-Based Model 11 (later renamed Experienced-Based Career
Education), (c) Home/Community-Based Model 111, and
(d) Rural/Residential-Based Hodei IV. Countless other projects were initiated
during this period by state and local education agencies.

Two significant events occurred in 1974 that resulted in greater autonomy
22 One was passage of the Education Amendments of 1974,
Section 406 (P,L,'?3:380) which provided for the first time separate
leadership”’ responsibility and legislative authority for career education.
Beginning in Fiscal Year 1975, projects were funded under this legislation in

for career education.

six different categories:

1. . Activities . designed- to--effect -incremental -improvements- in -
K-12 career education programs.

26
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2. Activities designed to demonstrate the most effective methods
and techniques in career education in such settings as the
senior high school, the community college, adult and community
education agencies, and institutions of higher education.

3. Activities designed to demonstrate the most effective methods
and techniques in career education for such special segments
of the population as ‘handicapped, gifted and talented,
minority and low income youth, and to reduce sex stereotyping
in career choices.

4. Activities designed to demonstrate the most effective methods
and techniques for the training and retraining of persons for
conducting career education programs.

5. Activities designed to communicate career education
philosophy, metheds, program activities, and evaluation
results to career education practitioners and to the general
public.

6. Projects for development of State plans for implementation of
career education in the local educational agencies of the
States, &gder the: provision of Subpart C of 45 CFR
Part 160d.

These activities were significant in moving career education beyond the
research’and.deﬁelopment phaée to demonstrating its efficacy and to planning

for comprehensive statewide implementation.

A second important event in 1974 was ;he adoption by the U.S. Office of

Education of an "official" policy paper that defined éa:egr education as ". .

. the totality of experiences through which one learns abdut and prepares'to
engage in work as part of her or his_way_of liVing."za"Even though dozens of

definitions had been propésed for career education prior to 1974, -this

‘definition represented a <c6ncensus- that helped“to‘ unite - many diéparate

constituencies, and to clarify the relatiohship.between-caree:reducation and

“vocational education.

The enactment of the Career Education Incentive Act (P.L. 95-207) on
December 13, 1977 gave further gfedenCe t§ career educatiorn's importance, and

laid the foundation for natioqwidev implemen;ation. This act provided a

rfive-year, $325 million~§pth6iization.to‘aésist gstates and local edu;ational
_agencies . . in making education as preparation for work and as a means of

~fé1§ting work'vélues‘to other life roles.and.éhoices (suck as family life),-a
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major goal of all who teach and all who learn Payments te local

educational agencies may be used for:
1. Instilling career education concepts and approaches in the
classroom.

2. Developing and implementing comprehensive career guidance,
counseling, placement, and follow-up services.

3. Developing and implementing collaborative relationships with
organizations representing the handicapped, minority groups
and women.

4. Developing and implementing work experiences for students
whose primary purpose is career exploration.

5. Training of local career education coordinators.
6. Providing inservice education for educational personnel. .

7. Conducting institutes for members of boards of 1local
educational agencies.

8. Purchasing instructional materials and supplies.

9. Establishing and -operating coﬁmunity career education
councils.

10. Establishing and operating career education Tresource centers.
11. Adapting, reviewing, and revising local plans.

12. Conducting needs assessments and .evaluations.

Even .though Congress has failed to appropriate. full-fundihg under the
legislation (about 40 percent of authorization), thousands of local education
agenciés have nonetheless been aided :n initiating new.or augmenting existing
cﬁreér,educatiqn programs.

lgplications for this Review

"B:igf'as it may be, this discussion of majot‘hiétorical developments and
federal 1egislation in thg:fieldééofxvocation#i education, career guidance and
éohnseling, and career education provides a background and point of departure
from vhich-to réview'the'litgrature“bn céréer iﬁfotﬁaticn, guidancé.and.job »
Qggkiag1akills. Two ﬁoints shéuldybe'képt in hind; (a) research and practice
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in the various work-education fields are evolving at such a rate that the
state of the art becomes rapidly antiquated, and (b) a short project of the
duration of this contract can only hope to capture a sample (hopefully a

representative one) of a much more comprehensive body of literature.
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' CHAPTER TWO

FACILITATING THE SCHOOL-TO-WORK
TRANSITION

After nearly two decades of concerted efforts to improve the various
means by which individuals make the transition from school to work, there has
accumulated an extraordinarily large body of literature on theory, research
and practice. This chapter will examine a Cross-section of such literature in
an effort to determine what forms of inat1tutiona1 collaboration and what
structural arrangements are the more effective. Emphasis will be given to
secondary 11terature soruces and literature summaries and evaluationa.

Lessons from Eggerience

A nnmber of exce11ent books and monographs addresa1ng the subject of
. school-to-work trana1t1ona T - are : available,
e 8., From School to Work: llggro g the. Transition26
R1te of Pasaage' ‘The. Crisis of: Ybuth's Tranaitzon from School to WorkZ? _
‘The B Boundlesa Resource. A Prospectua for an’ Education-Work Policy28 " ‘and ,
The Ling ering Crisis’ of Youth Uﬂ"m"lo‘"} 29 thsum in,”l onograph ent1t1ed- .
1 Career Educationkand‘the Coqprehenaive ggploynent anderainingbAc 3°ﬂ analyzes"”
A theae four publicationa -and: more than 30 othera in an effortft".explain ", .-;l
ff;what has seemed ‘to work reaaonably we11 5 and whatfﬁnot 80" Hwe11 in B
:school-related manpower program efforta on behalf of dia-dvan aged youth E
E Following in abbreviated form are hia concluaiona.,i g ’ '

AL ‘RelativelyfIneffective?Program?Strategiea{;'

‘not get ‘along"
:return until: they, an




The problems faced by near-poor youth are virtually
indistinguishable from those facing economic disadvantage, and
experience shows that program effectiveness improves when programs
are not too highly segregated or participants too indelibly
labelled.

3. Programs of Complete Remediation and Comprehensive Services

Individualized, comprehensive treatment programs seldom work
well, and often do not appear to work at all. The national
experience with Job Corps demonstrates the uncertain effectivess of
complete remediation.

4. Programs Consisting Only of In-School and Summer Work
Experience

Work-experience by itself has no appreciable effect on the
employability of enrollees. Positive results were achieved only
when work experience was directly relevant to a post-program job.

5. The Work Incentive Program (WIN)

It would be a mistake to assume that WIN as currently
organized can reasonably be expected to prepare any large portion
of the youngest clientele to compete successfully in the labor
market. -

6. Program of Intensive Counseling

Counseling in manpower programs has - generally produced little
success in solving problems not directly related to work;
contingency management and behavior modification systems using
rewards and other tokens have been flashy in the short run, -but
generally ineffective over a sustained period of time. ' '

7.  Vocational Education or Other Strategies That Isolate Youth
From Life Experiences

Vocational skill training has ogitive effects on
employability, but only in limited circumstances. While skill
training is an important tool, it seldom solves difficult problems
by itself. ’

8. Programs Seeking to Refine School-to-Work Tramnsition
Mechanisms

Sponsors of transition services often imbue them with magical
powers they simply do not have. By themselves, transition services
cannot offset deficiencies in educational systems or differences in
young peoples' abilities, characteristics, and backgrounds.

9. Rural Programs Consisting of Work Experience and.Visitation to
Urban Areas : :

17
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None of the DOL rural ‘youth literature reveals a single
instance of a program that worked successfully, either in terms of
empirical evidence or subjective reasoning.

Programs and Services of Demonstrated Effectiveness

1. Increasing the Levels of Education Attainment

Practically every study available on this subject indicates
that success in the workplace is directly and inseparably related
to the 1level of education attained. Race combined with 1low
educational attainment ig associated with the most severe labor
market maladjustment.

2. Work Experience Relevant to Vocational Objectives

Only when work experience was directly related to post-program
jobs were positive effects noted. The clear implication is that
rather than becoming to an end unto itself, work experience should
provide exposure to different kinds of work to help the individual
decide what he or she wants to do. Very few positive results have
been shown by work experience programs anywhere in working with the
most severely maladjusted.

3. Increasing the Extent of Labor Market Information and
World-of-Work Understanding ' :

The more a young person knows about the world-of-work, the
higher his or her wages and occupational status are likely to be.
Programs of labor market information, aimed at the
disproportionatelyllarge segments of black youth with meager labor
market knowledge, may be a useful _instrument for equalizing
- opportunity. - ' .

4, Programs Offering Career Education and Labor Market Exposure

Impressive national results appear to be accumulating in the
area of programs designed for the specific purpose of providing
labor market exposure and career education through a series of
temporary assignments to a variety of work situations.

s

5. Vocational Training and Counseling

The available body of information fails to produce evidence
‘that vocational ‘training and counseling in and of themgelves
produce long-term benefits in the market Place. However, there is
‘not complete agreement on the subject, and several authorities note

that these activities, wvhen conducted in combination with other
youth services, are often associated with positive outcomes. o

18



6. Program Strategies to Improve Individuals' Coping Skills

. From the entire body of available information, it appears that
the single most important variable in determining success in work .
and life adjustment is the acquisition of behavioral traits that
enable youth to interact, grow, and function within formal or
informal social groups--such things as developing and executing, . ..
plans, working with others, controlling impulses, processing and e
interpreting information, communicating, problem solving, and
working with an authority structure. These are often called
"coping skills."

7. Experiencing Rewards for Accomplishments

Throughout the youth 1literature, there runs a consistent
thread of evidence that successful outcomes are often associated
with programs that allow young persons to experience the intangible
but very important rewards of being a part of something larger and
of contributing to its successful accomplishment.

8. Public Service Employment

The experience of Emergency Employment Act funded
"transitional"” employment in the early 1970s proved that young
people in public service jobs made significant gains in the labor
market, especially when skill development was included as part of
vhe job experience. The major limitation of PSE as an effective
program strategy, however, is that available resources cannot reach
more than a small percentage of the unemployed population.

Effective Forms of Collaboration and Other Structural Arrangements

The analysis above by Mangum provides evidence of general program
characteristics that seem to be effective in facilitating school-to-work
transitions. This section contains descriptions of specific programs and
services. Tables 2 and 3 provide insight into forms of collaboration and
structural linkages that have proven effective in actual operation. The
programs cited in Table 3 are particularly unique in that they received
funding from multiple sources. In all, twenty-five ‘different sources were
mentioned with CETA (12 times) and vocatignal education (9 times) being the
more common. Insight into other progruil "and . additional forms of collab-
oratipq may be gained by reading Job Strategies for Urban Youth: Sixteen

Pilot Programs for Actional, "Compunity Resources for Career Education"az,'

Youth Program Models and Innovationaaa, Education and Training Programs for
Youth: What Works Best for Whon?al', Education for Emgléyg‘ ent: Knowledge
for Actibnas, and 3ridging the Gap: A Study of Education-to-Work Linkéges“.
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TABLE 2

EDUCATIONAL FROGRAMS THAT WORK
Project Clientele Description
1. Alternate Learning Project, high school students A conmunity-based slternative to

Providence, Rhode Island

Careef-lntern Progran,
Philadelphia, Pennsylvanis

Bavicomsental Caréer-Oriented
Learning, Seattle, Washington

K Triinlgg Institute,
Yorktown Beighta, New York

ﬂigh school dropouts and
potential dropouts

K12 studeats,
‘teachers and staff

teans of K12 teachers,
ddainistrators, and
comunity representatives

traditional school, with emphasis on
basic skills, career education,
perfornance-based graudation, and
parent and student participation,

A three phase progras involving a
mixture of acadenic and carrer
education (phase one), {ndividualized
instruction and on-gite exploration
(phase two), and Placenent into
college, OJT, advanced skill traip-
ing or eaployment (phase three).

Counseling support is provided
throughout. |

The infusion of ecologieal concepts,

cateer information, and future

Understanding iato the learning
vorld of children by utilizing 5
format that requires no najor change
in the existing learning climate,

A program offering vorksbops designed
to assist diverse locs] school
districts to ffuse enviroments]

o career education components inty
their curriculun, ) 3-

2



}fable:27(cont})

Project

(lientele

Description

;5;' ‘Bxperience-Based Career Bducation,
. Appalachia Education Laboratory,
= Charleston, Weet Virginia

6. :‘Enperience-Baeed Career Educatron,

. Northwest Regionsl Educational
| *Laboratory. Portland Oregon

;].jlxperience-daned Career Education, |

“~Far Nest Labocatory, 3
ﬁy~;y;!ranciaco, Cllifornia

8. Fuction] Literscy,
. Carnel, California

9. - Lincoln Cousty Bresplary
- Project in Career:Education,
- Healin, Vest Virginia

high school students

Secondary or post=

secondary studeats
“(gradea 1-14)

‘_high achool students,
adaptable to apecial o
-~ target- groups- .-

gradeejdellrnndadult

| ‘K-12 students and |
\ dropouta '

S

Learning about and exploring career
options throngh experience in
‘connunity aetting.

A fnll-tine alternative operated a5

a-separate, progran for the traditional
school -(even off=canpus), or can be
operated as an in-school option to
supplement. or extend traditional
instruction. |

An alternative progran using the

- entire conmnnity as-8 school empha-
- sizing direct: experience in & wide

variety oi real-life eettings

" An edncational progran of taek-related/
‘. functional-literacy training for regular
- and remedial classes, vocational
o edncation, adult. education; and adult
o baaic education. I

'A progran for inprovnng 8 rural area -
school ‘program with expanded career
 educational services by utilizing

conprehenaive career-orientation |

‘”;urand exeaplary activrtres

o
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il Table 2 (cont.)

Project

(lientele

Description

. Ilo.

11,

Needs and Objectives for
. Higrant Advencement and

Developnent, Lavrence, Michigen

Occupational and Career develop~

ment, Marietta, Georgia

Occupational Versatility,
Tewpe, Arizons

Readings, Relevancy and
 Reinforcesent, San Jose,
it

;Eaperiance~Baaéd Careeri o
- Rducation, Research for
Better Schools, Philadelphia,

Pennaylvania

K-12 students, young
adults, and total
families

K-12 students

middle and junior high
school students

grades 7-9.

geade 9-12 studeuts,
teachers, school/-

commuaity groups

A School Year Tutorial Progran, a
Sumer Educatior Program, and a
Fanily Unit Program designed to meet
the special needs of nigrant stu-

dents through individualized

instruction, including career
avareness and prevocational programs.

A sequential career education progran
focusing on ewereness, exploration,
and preparation

An exploratory, pre-vocational
experience for all students in a

. general, mltiple-activity industrial
arts laboratory. o

A notivational basic~ak111 progran

that interrelates the reading and
mathenatics curricula through

* ganing/simulation activities

involving careet eareness.

A progran of inquiry and plannang

“that integrates school and community
experiences to help studeats develop

life goals, career choices and

post-secondary plans

3



in the various work-education fields are evolving at such a rate that the
state of the art becomes rapidly antiquated, and (b) a short project of the
duration of this comtract can cnly hope to capture a sample (hopefully a

representative one) of a much more comprehensive body of literature.
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TVENTY- 40 HOLTT-FUNDED WORK
- AND SERVICE FOUCATION FROJRCTS
Project . Clientele | Description

1, Center fdf fublic Affairs Service undetgradhates and graduate Devélop paid internship positions
Learning, Indiang University, college ‘students - vith federal, State and Jocal
Bloonington, Indiana public agencies, and sone private

enterprises,

2. [Executive High School high school students in Internship prograns for high school
Internships, New York City, grades 11 and 12  students in 30 school districts in
New York | 18 states.

3. Environsental Intern Progrom, - high school and'college Places students as interns in public

- Lincoln, Massachusetts students between the ages  and private agencies concerned with
| o9 and 2y environmental protection,

b, Tuscon Skills Center, disadvantaged'and Provides institutional and on-the=job

‘Tuscon, Arizons unesployed adults and training, counseling, and supportive
| youth services to its enrollees,

5. Vork Experience for Juvenile juvenile offenders A progran to provide vocationsl
Offenders, Poplar Bluffs, referred by the courts evaluation, career infornation,
Missouri | - counseling and vork experience.

6. Genesco Migrant Center, 'migrant fatm vorker Direct and indiréct basic and
State University Collage funilies

vocational education provided along
 vith o variety of other health

at Genesco, New York ,
& and Wupportive services,

,17. Yaking Vhllgz Opportunities 8 nixed éoiluhity of Provides thélxaiut'ofenplﬁyment

Indust=dal Council, Yakina, whites;. blacks, Native development services, including
“Vaxbington o - Meerosand - pre-vocatiqnal-t;aining,‘occupgt(onql
w24 o InddfChgngtg}rgfugees - tralning, vork education, and » ‘an‘..413.

- ariety of supportive services,. .



Table 3 (cont.)

Center Newark, New Jersey -

~ and underemployed citizens

~ Project ~ (lientele Description

8; Nork Bducation for the mentally retarded Comprehensive services provided to
Handicapped, Los Angeles, people of all ages the handicapped, including work
(alifornia education in the fields of gardening

and borticulture,

9, Oklshoss Skills Center, disadvantaged and Provldes skill training and other
Oklahoma City, Oklahona unemployed individuals manpover services, including work

| - education,

10. Adult Migrant Job Training nigrant farmeworker Vocational training to help migrants
Progeam, Sarasots, Florida fanilies find permanent ewployment. Compre-

: hensive support services (e.g.,
transportation, child care, legal aid,
health services) also provided.

11, Offender Aid and Restoration adult city and county Recruits and trains citizen volunteers
‘Progran, Charlottesville, jeil inmates to work on 8 one~to-one basis with
‘Virginia iomates performing all kinds of

- personsl and enployment counseling,
Atteapts are also mede to place
ex~inmates in training positions,
work experience programs, and jobs.

12. Nevark Manpover Training Skill disadventaged wnemployed  Offers a full range of employuent and

and developsent services~=outreach,
recruitment, counseling, supportive

_ services, remedial education, and

occupational training (including
pre-vocational training).
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. Table 3 (cont.)

Project

Clientele

Description

B,

14,

5.

5.

17,

18,

Georgia Governor's Intern

Progeen, Atlants, Georgia

Co-op Work Experience,
Denver, Colorado

 Project 70001,
Wilnington, Delavare

The Institute for Public
Affairs, Portland, Oregon

Detroit Urban Corps,
Detroit, Michigen

Training for the Blind,

ERIC 45

undergraduate and
graduate college
students

junior high school
potential dropouts

. high school dropouts

elementary, high school

.and college teachers

high school and college
students

visually fmpaired
unesployed adults

A progran that combines internships
in the executive branch of State
government, state and local agencies,
the legislature, and public and

private non=profit organizations with
acadenic growth,

Mixing work experience with regular
acadenic work and providing a
training-related course as part

of the students' curricula.

A national organization promoted
by DECA which provides technical
assistance and other services to
local 70001 programs. Full-time
work experience in distributive
education is provided along with
GED instruction,

Marshal community resources to

support and promote career education

provide internships for teachers of
career education,

Provides off~campus work-study

internships in city agencies and
non=profit corporations.

Clﬁqsrobh vocationsl training for

| -transcribingimachine‘operators‘aﬁﬁ‘“

a full range of support services,



6. Program Strategies to Improve Individuals' Coping Skills

From the entire body of available information, it appears that
the single most important variable in determining success in work
and life adjustment is the acquisition of behavioral traits that
enable youth to interact, grow, and function within formal or
informal social groups=-such things as developing and executing
plans, working with others, controlling impulses, processing and
interpreting information, communicating, problem solving, and
working with an authority structure. These are often called
"coping skills."

7. Experiencing Rewards for Accomplishments

Throughout the youth literature, there runs a consistent
thread of evidence that successful outcomes are often associated
with programs that allow young persons to experience the intangible
but very important rewards of being a part of something larger and
of contributing to its successful accomplishment.

8. Public Service Employment

The experience of Emergency Employment Act funded
"transitional" employment in the early 1970s proved that young
people in public service jobs made significant gains in the labor
market, especially when skill development was included as part of
the job experience. The major limitation of PSE as an effective
program strategy, however, is that available resources cannot reach
more than a small percentage of the unemployed population.

Effective Forms of Collaboration and Other Structural Arrangements

The analysis above by Mangum provides evidence of general program
characteristics that seem to be effective in facilitating school-to-work
transitions. This section contains descriptions of specific programs and
sexvices. Tables 2 and 3 provide insightv into forms of collz_iborat:lon and
structural linkages that have proven effective in actual operation. The
programs cited in Table 3 are particularly unique in that tj.hey’ received
funding from multiple sources. In all, twenty-five different sources were
mentioned with CETA (12 times) and vocatignal education (9 times) being the
more common. Insight into other programs and additional forms of collab-
oration may be gained by reading Job Strategies for Urban Youth: Sixteen

Pilot Programs for Actional, "Community Resources for Career Education"az,'

Youth Program Models and Innovationsaa, Education and Training Programs for

Youth: What Works Best for Whom?al’, Education for Employment: Knowledge

for Actionas, and Bridging the Gap: A Study of Fiducation-to-Work I.:I.nl:ag_eg36
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Logical analysis of exemplary programs of the type contained in Tables 2

and 3 begins to illuminate elements that contribute effectively to facili-

tating career development37. Borrowing also from summaries by Mangmn38

the Committee for Economic Developmentag, the following list of 12 charac-
teristics serves to encompass the more frequently cited structural

arrangements that best serve young people.

and

1. Basic Education. Central to preparing wockers for meaningful

employment is a significant improvement in functional literacy
for both youths and adults.

2. Dropout prevention. Keeping youth in school and re-enrollment
of recent dropouts must be stressed. Alternative school
programs such as the Career Intern Program and
Experience-Based Career Education ghould be employed in lieu
of traditional school practices.

3. Integrating classroom and workplace. The most promising and
potentially far-reaching means of bringing schools, youths,
and the world of work closer together is through increasing
the ways in which the teenage years can become a time for
galning experience through both schooling and working.

4, Combining career and academic education. The introductiqon of

a sequential career education program beginning at the
elementary school level holds promise of helping to prevent
later adjustment problems.

LN

Career information, counseling, and placement. One way to
improve the link between school and work is to help overcome
the glaring inadequacies in guidance, counseling, and
placement services now available to young poeple.

6. Vocationsl education. Vocational education should be expandad
and updgraded and should be brought into closer comtact with
the world of work and the specific needs of employers.

7. [ mltiple options. Not all youth are best served by being in
etther formal education or regular jobs. The range of
opportunities and experiences provided by various Community
Based Organizations and those programs stimulated by
YEDPA legislation should be encouraged and expanded.

8. Affective and coping skills. Attitudes, values, and habits
related to work, self confidence, self discipline, problem
+golving and analytical skills, interpersonal relations and
reactions to authority all should have priority over
occipational skills in preparation for employment.
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"9, Job-seeking skills. - Next to personal attributes,
understanding of the labor market and job-seeking skills are
usually the most important determinants of labor market
success.

10. Differentiated skill training. Careful analysis should
precede occupational skill training to determine which

‘ occupations are best learned in the clasasrocm, which on the
job, and which require no forward preparation. The answer may
differ for different groups. Classroom occupational training
should rarely occur for disadvantaged youth without a direct
placement tie into a job following training.

11.  Heterogeneous grouping. Experience has demonstrated the error
of 1limiting enrollment in any program -to the most
disadvantaged. There should be a mix which offers positive
peer influence and role models.

12. Community support. An effective attack on the problem of
school-to-work transition requires strong backing and close
collaboration among all major community elements. The
Work-Education Consortium of the National Manpower Institute
appears to be an elpecially promising model.

Thus, the essence of effective forms of collabofai:ion and structural
arrangements that best 4serve young people is pluralism, with a sufficient
variety of foci, loci, and time lines to satisfy the needs of all. 1f there
is any one factor that influences success, it is probably the following: A

« + + the quality and commitment of administrators and staff may
constitute the single most important variable influencing the
overall results of employment and training programs generally, and
youth programs in particular. And while the influence of program
administration is seldom treated in formal analyses of program
results, it nevertheless appears that strong lead:rship is a
requisite to program success. In the entire history of federally
funded manpower programs, the one thing that most successful
programs have shared in common the presezce of competent,
enthusiastic, and informed leaders. ,\
{ A=

Public vs. Private Sector Progrgmmatic Experience

Examples cited in the previous section provide evidence of substantial
effort (and apparent success) toward aksisting youth in bridging the gap
between education and work. It begins to become intuitively clear that a well
planned approach to youth employment and training programs at the local level
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would be designed to optimize the mix of: (a) school-based and non-school
programming; (b) private sector approaches for those who are "job ready"; and

(c) public sector programming for those who are not:."1

In general, educators have been the main initiators of efforts to better

link education and work.l'z

As DeI.one"'3 notes, ". . . there are few examples
of successful programming (and consequently little programming 'lore') arqund
which to build private-sector-intensive youth employment and training
programs, other than those which are school-related. This is in part a
consequence of the predominantly public sector focus of past youth

programming."

As a result, greater understanding of the relative effectiveness of
private sector programmatic experience must await further demonstration and
testing of the type currently being carried out by the Corporation for
Public/Private Ventures.“ This effort consists of five broad initiatives
designed to replicate models and programs that have already worked
(e.g., Jobs-for-Yeuth, 70001 LTD) or are thought to be workable (e.g., Youth

Entrepreneurship).

n
S
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LEARNING ‘AB'ou'r AND SEEKING EMPLOYMENT

The process of learning about and preparing to engage in work can be

haphazard and random or ayatenatic, informed and purpoaeful. Whic ia the more
: accurate characterization of the’ vay young people approach work? This chapter
reviews .a unpling of the literature related to youth ‘work values and
.vattitudea tovard career planning, _ the extent- of career information knowledge,
~ how and: with whonm - young people interact in career planning, and, the
- effectiveneu of various educational approachea to facilitating career
development. '

Work Values of Youth

One frequently ; reada or hears popular accounts about _how young people
have rejected the notion of work. Serious injury, ‘however, suggests a
- different view. In 1974, Daniel Yankelovich reported ona -study jointly
funded -by five najor philanthropic foundationa;."5 'l’he study vas: the fifth in
a series of research projects on American ~youth that Yankelovich has carried
out since 1967. Aaauch, it is one of the few reporta of its type that offers
the benefit of a longitudinal pera‘pective.l'6 " The sample was based on
'3,52_2 one to two-hour personal interviews with a cross-section of the
country's youth population, age sixteen to twenty-five. a |

The most significant finding of the study was the.extraordinary pattern
' of change that occurred between the late 1960s and early 19'7103.,‘ " The study
shows in great detail effects of the diffua'ion_of a set of New '\hilv,eal'6 that
incubated on the nation's campuses in the 1960s and have since spread out to
" the entire youth generation. [Especially significant is Yankelovich's
 observation that: ". . . we are amazed by the ,r'apidity with which this
process is now taking place, by its complexity, and. by the problems of
adaptation it poses to the institutions of the society." Briefly summarized
below are his major findings in relation to work and career. .



There bhas been a steady increase in traditional career
aspirations on campus, such as the desire to get ahead, to find
economic security, and to enjoy careers which provide opportunities
for both money and greater self-expression and self-fulfillment.
The size of the career-minded group of college students has
steadily grown over the past six years.

Even as college students are pausing to consolidate their
views and values and to synthesize them with traditional career
goals, they can see evidence all around them that the desire for
personal self-fulfillment and the desire for a successful career
need not be incompatible. ”

A most striking finding of the study was the extent to which
the gap between college and non-college youth has closed. The
research shows, to an almost uncanny degree, that non-college youth
today is just about where the college population was in 1969.
Social values with regard to work, money, and family are slowly
being transformed. And the same intangible conflict between
self-fulfillment and the economic security is spreading throughout
every group in the youth population.

Many non-college youth, including those working in blue-collar
jobs, have taken up the quest of their college peers for a new
definition of success. Certainly there is no indication that young
workers are willing to sacrifice economic gains for
self-fulfillment. Thka change that appears to be occurring is the-
emphasis on rewards that go beyond economic security.

Young working people, regardless of the nature of their work,
say they are ready to work hard. They do not shirk from physically
hard work, and they are not worried about being asked to dc more
than they do now.

The difference between the personal rewards and satisfaction
found at work by college-educated young people and blue-collar:
workers point to one of the major disparities in our society. The
young blue-collar worker often brings to the job many of the same
desires for rewarding work that demand the use of his brains, full
resources, and creativity. However, unlike the young executive or
profeasional, a job is often found to be just a way to kill time
and make a living.

The intensity and universality of the desire for more
education and training, undoubtedly one of the key findings of the
study, reflects the msin strategy expressed by non-college youth
for dealing constructively with their present and future job
frustrations, snd their readiness to do something positive about it
given the opportunity.

These data point to the conclusion that work which provides psychological

as well as economic benefits is as attractive to the nation's high school
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- graduates as to its college graduates. However, that the majority of
noncollege youth-face the prospect of growing difficulties with their jobs
. must be regarded as a matter of serious concer:.

Attitudes Toward Career Planning

The desire of young pecple for more information and assistance in career
planning is reported by a aumber of studies. In a national survey of
approximately 32,000 students enrolled in 200 schools, Prediger, Roth and
Nodat'.hl’8 found that 73 pércenﬁ of grade eight ‘an:d 79 percent of grade eleven
~ students reported a perceived need for help in "making career plans." Parish,
Rosenberg and Wilk:l.nsonl'9 cite three studies felating to student needs for
career information: ' |

In a survey sponsored by the Department of Labor, Thal-Larsen
(1971) found that the majority of students surveyed wanted to know
more sbout their choser field. Thomas (1973) surveyed 2,100 New
Jersey students' career needs. He found that carser information
was a -high priority. Kinnick (1974) surveyed the educational
information needs of high school students. She concluded that
student information needs -far outdistanced available information. "

The Annual Gallup Polls of Attitudes Toward Education provide evidence
that the general pﬁblic also acknowledges the need for greater attention to
career planning. The 1973 poll ghoived that 90 percent of respondents answered
yes to the following questions: "Should,public schools give more emphasis to
a study of trades, professionﬁ, and businesses to help studeats decide on

50

their careers?" A related question asked in 1971 revealed that 60 percent

of respondents agreed that ". . . too much emphasis is placed in the high
schools on preparing students for college and not enough emphasis on preparing

students for occupations that do not require a college degree"SI,

Knowledge of Career Information

Much of the rationale for the current interest in education-work programs
is based on evidence that youth lack "adequate" knowledge of career infor-
mation. . The findings of nine studies are reported by Parish, Rosenberg and
' Wilkinson:>2




The Manpower Administration (DOL) conducted a career
information survey of several hundred thousand fifteen- to
eighteen-year-olds enrolled in high' schools in 1969. Results
showed that students scoring low on the occupational information
test outnumbered high scorers almost seven to one. Prediger, Roth,
and Noeth (1973), in the previously mentioned ACT study, found that
less than 50 percent of eleventh graders and approximately
40 percent of eighth graders answer correctly only one-half to
three-fourths of the questions related to occupational knowledge.

The 1976 National Assessment of Education Programs study
(NAEP) was conducted to determine occupational knowledge of
thirteen-and seventeen-year-old high school students. Results
surprisingly showed about 75 percent correct response to
occupational knowledge questions.

The State of Texas Education Agency (1976) surveyed the career
education needs of students in their State. They found that
knowledge of occupations ranked lowest of eight factors in career
decision-making. Parnes and Kohen (1973), in a national study of
high school dropouts, found a high lack of information about salary
and educational requirements for occupations. Kohen and Breenich
(1975) developed a test to analyze the amount of occupational
information known, and administered it to five thousand men, ages
fourteen to tventy-four. They found that most subjects only had
adequate knowledge of salary information and that white males knew
more about occupations than black males. Laner (1971) surveyed
high schocl studeats' needs for labor market information in career
decision-making and found that two-thirds of the students reached
decisions about their careers with the absence of appropriate
information about jobs and careers.

Krueger (1975) reviewed the knowledge of outlook projections
for seven occupational clusters with high school students in
Nevada. He simply asked students to rank the clusters according to
demand for workers. Results showed that students' knowledge was
not significantly different from what would have been expacted by
chance.

The American Insitute for Research in the Behavioral Sciences
conducted a five-year longitudinal study on the career development
of 108,000 youth (Flanagan, 1973). Among other results, they found
statistically significant relationships between an occupational
information test score and (1) average hourly earnings and
(2) occupational status.

Perceptions by vocational educators concerning labor market problems Bf
high school graduates seem to agree with what previous studies have measured
directly. About half of the sample of 69 vocational educators surveyed by
Garbin, Campbell, Jackum and Feldmans3 believed that youths frequently have

unrealistic aspirations and expectations toward job requirements and salaries.
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In addition, over 40 percent of respondents attributed labor market problems
of youth to (among other things) "lack of knowledge of the real demands of
work." Similar findings indicating 1little understanding of concepts of
success and achievement are reported by Lashner and Snydetmansl' in 2 study of

450 high school dropouts from a North Philadelphia ghetto.

Parnes and Kohen55 offex persuasive evidence of considerable variation in
the extent of occupational information according to demographic and social
characteristics. A national sample of young men 14 to 24 years of age was
administerad a test of occupational information. Data were aralyzed
separately for those in school, thoga out of school and, within each group for
blacks and whites. There was a substantial relation for students between
grade level and occupational information (i.e., senicrs scored about
two;thirds of a standard deviation higher than freshmen.) For those out of
school, occupational information was strongly related to education attainment
and, to a lesser degree, years in the labor market since leaving school. For
all sub-groups, exteat of labor market information was found to bear strong
positive relationships to socioeconomic status and measured intelligence.
Urban youth scored higher than rural youth in all subgroups.. Finally, when
all of the other factors were controlled, white youth scored consistently
higher than black youth on extent of occupat;ional information.

Assistance with Career Planning

The need for assistance with career planning appears to be in sharp
constrast to the help youth actually receive. The Predinger, Roth, and
Noeth56 study for ACT showed that half of the 11th graders, and sligntly more
8th graders, state they have received little or no help with career planning.
Since 84 percent of 1th graders said they can usually or almost always see a
counselor when they want to, the lack of help with career planning apparently
isn't due to the unavailability of séhool counselors. The implication is (for
whatever reasor) that many counselors simply are not providing help with

carcer planning and, as a rasult, students do not expect or 'request help.

With whom then do youth consult in the process of making educational and
occupational decisions? Dats from the ACT study57 are summarized in Table: 4.
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The table shows over 90 percent of the 11th graders indicate that they have
discuﬁgéd their occupational choices with a parent, relative, or guardian.
More conventional career guidance activities, however, are utilized con-
siderably less. The breadth of evidence indicates that a substantial number
of 11th graders have had little involvement in formal career planning at a

time when major decisions are becoming imminent.

As part of the National Assessment of Education Progrens,s8 a sample of
17 year olds was asked to indicate persons with whom career plans have lLeen
discussed at least once. Again, parents are the most fiequently listed
category (62 percent), followed by peers (35 percent), school counselors
(35 percent), teachers (14 percent), and other adults (14 percent). But,
seventeen year olds in school were less likely to have talked to a parent than

those still in school 34 percent compared to 64 perceat).

Similar patterns are found in relation to educational decision making.
In a study of over 30,000 high school seniors in four states, Tillery59
reports that of those who considered college, thg most frequently cited
sources of advice about chojice oif colleges were: parents (43 percent),
counselors (22 percent), other students (16 percent), teachers (10 percent),
and college admissions officers (9 percent). |

The above studies describe whom youth consult with in making choices
about occupations and college. A 1973 Bureau of Labor Statistics study cited
by Mangum6o illustrates typical methods employed in a job search. Respohses
of over ten million wage and salary workers who sought work sometime in 1972
are summarized in Table 5. Two-thirds applied directly to empléyefs, one-half
inquired among friends, and about one quarter asked relatives. Forchose who
actually attained a job, one-third did so through direct application to
employers. Public and private employment services were less used and much
less effective than direct means.

Job-seeking behavior, however, is much more complex than Table 5
suggests. A more analytical treatment is provided in a special report of the
National Commission for Manpower Policy61 entitled Labor Market Inter-

mediaries. See especially Stevens' paper on "A Reexamination of What Is Known

'58 36



TABLE 4
SUMMARY OF RESPONSES TO SELECTED CAREER PLANNING INVOLVEMENT QUESTIONS

Response Grade 8 Grade 11
Typical Activities Option ™M AF  YTot. ™M %F %Tot.
A. Activities related to students'

1st two occupational choices

1. Discussed the jobs with a A 19 14 17 11 6 9
parent, relative, or guardian B 38 36 37 32 23 28

c 43 50 47 56 71 63

2. Talked with workers in the jobs A 49 52 50 43 40 - 41
about how they came to be in B 36 35 36 36 39 37
the jobs. c 15 13 14 21 22 22

3. Talked with a counselor or A 63 65 64 46 38 42
teacher about how my goals, B 28 26 27 37 39 38
interests, and abilities C 9 9 9 17— 23 20
relate to the jobs.

B. Activities related to career plans

in general

4. Discusaed, in class, jobs A 33 32 33 25 20 23
related to the subject we B 48 48 48 47 49 48
were studying. c 19 20 19 28 31 30

5. Took a course in school that A 71 80 76 66 70 68
studied several different B 22 16 19 26 23 25
types of jobs. c 7 4 S 8 7 7

6. Read a job description from A 60 62 61 &b 36 40
the school library or guidance B 28 28 28 37 37 37
office job files. c 12 10 11 19 27 23

7. Took a tour through a local A 32 37 34 41 42 41
industry, business, hospital, B 47 44 46 42 43 42
or office to observe what the c 21 18 20 17 16 16
various jobs were like.

8. Attended a "job fair" or A 78 82 80 67 63 65
"career day" where workers B 17 14 16 26 26 25
talked about jobs. c 5 3 4 9 10 10

9. Took part in an actual or a A 75 80 .78 55 54 55
practice job interview. B 18 15 17 31 34 32

c 6 4 5 14 12 13

A.  No, I haven't done this OR the time I spent on this is not worth mentioning.
B. Yes, I have done this but only once or twice.
C. Yes, I have done this several times.

‘Source: Prediger, Roth aad Noeth, 1973, p. 17.
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TABLE 5
METHODS USED TO SEEK AND FIND WORK

(1972)
Job Search Job Finding
Method Number Percent Number Percent
Total (thousands) 10,537‘ 100.0% 10,437 100.0%
"Applied directly to employer 66.0 34.9
Asked friends:
About jobs where they work 50.8 12.4
About jobs elsewhere 41.8 5.5
Asked relatives: ' '
About jobs where they work 28.4 6.1
About jobs elsewhere 27.3 2.2
Answered newspaper ads:
Local 45.9 12.2
Nonlocal 11.7 1.3
Private employment agency 21.0 : 5.6
State employment agency 33.5 5.1
’Schoql placement office 12.5 3.0
Civil service test 15.3 2.1
Asked'teichgr or professor 10.4 . 1.4
' Went to place where employers come v -
~ to pick up people _ 1.4 I 0.1
Placed ads in newspaper:
‘Local _ 1.6 0.2
‘ - Nomlocal 0.5 (a)'
Answered ade in professional or
trade journals : 4.9 0.4
Union hiring halls . - 6.0 - . 1.5
Contact local organization 5.6 S .. 0.8
‘Placed ads in professional or o S
" trade journals - ' - 0.6 L (a)
Other - ~ . = | 11.8 5.2

:,(‘)Lell than 0.05. percent

" Source: u. 5. Departlent of ‘Labor,. Bureau of Labor Statistics, Jobseeking _ ;
. Methods Used by American” Workers, Bulletin 1886 (thhington, D.C.: U.S.
Governnent Printing Office, 1975), pp. 4 and 7 : o
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About Jobseeking Behavior in the United States," in which 34 studies spanning
the period 1937-1977 are reviewed.

Mangum62 notes that reliance on informal methods of job search is not
irrational. Friends or relatives who work in an establishment are generally
more interested in the job seeker's welfare and more knowledgeable about job
quality. Applying directly to an employer may open up a job for which no
vacancy exists.

Wegmann63 provides evidence that job-finding is a highly teachable/
learnable skill. He describes three programs that successfully help persons
unemployed for substantial periods of time to obtain jobs within a few weeks.
A number of elements typically found in job-search assistance programs seems
to be keys to their success:

1. One principle of an effective program is that it provides a
structure that defines looking for a job as itself a full-time
job, to be worked at eight hours a day, five days a week.

2.  Another key to success is that the group nature of these
programs provides the social support necessary to sustain a
continued effort.

3. While continued effort is important, that effort is much more
likely to lead to success if it is well placed These
programs, therefore, stress direct approaches to potential
employers.

4. There is intense preparation for the employment interview.
Interview situations are role-played and often videotaped so
that they can be played back and critiqued.

5. All of this takes place in an atmosphere as deliberately
upbeat as possible. This helps to generate the inner
confidence and positive attitudes that themselves contribute
to successful job interviews.

Importantly, job=search assistant programs such as these
(i.e., "job-finding club", "Job Factory"”, and "Self-Directed Placement
Corporation") rcpresent new directions for DOL funded projects. The
preparation and dissemination of "Guidelines and Considerations for CETA Prime

Sponsors"64 that is designed to heip foster a iroader range of career
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information, counseling and information services under CETA programs is
another significant DOL initiative worth noting.

Effectiveness of Various Approaches to Providing Career Information

A steadily increasing number of projects, curricula, and guidance and
counseling approaches are being used to disseminate career information solely
or as part of a more comprehensive program. A 1979 publication entitled

Career Information: Resources, Applications, and Research 1950-1979 by
Parish, Rosenberg and Wilkinson provides an impressive review of the

effectiveness of various approaches including: career education projects,
career information wunits or courses, methods of disseminating career
information, effects of career information on special groups, and computerized
and other technical career information systems (see Tables 6, 7 and 8.)
Suffice it here to ohly include the summary and conclusions from the review
and to recommend to the reader a thorough study of the document.65

1. Federal and state legislation, and funding for career
information and related projects has increased significantiy
over the past ten years. Future funding apparently will
remain high.

2. School age students' expressed need for career information is
high while knowledge of information, at this time, is _low.

3. Career information publications, both commercial and
non-commercial in a variety of formats, are increasingly
abundant. Many questions of impact, quality, and usage remain
to be answered.

4. Different methods of presenting career information have been
evaluated in outcome studies. The most conclusive ‘impact on
students is knowledge gained about occupations. Some
long-texm practical benefits of received occupational
inforimation have also been found. Methods of presenting
information which are innovative or experimental are more
effective than lectures or written materials alone.

5. Computerized and other technical career information systems
are developing at a rapid pace and are becoming primary means
of providing career information in some areas. Statewide
usage of these systems has been supported by federal and state
legislation. Most of the systems are interactive and provide
localized, updated information about occupations, training,
and outlook. Some of the systems incorporate guidance
functions such as decision-making training.
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TABLE 6

SELECTED STUDIES OF THE EFFECTIVENESS OF OCCUPATIONAL UNITS OR COURSES

POPULATION  SAMPLR
SOURCE SAHPLED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARTABLR(S) RESULTS
Chanbela 9th grade 96 guidance unit shift in occupationsl choice. .experinental>control
(1968) v knowledge of occupations...,..no difference between
| ,  control groups
Cherdack 9-12 grade 60 occupational models on knowledge of occupations. ..., .experimental>control
(1974) dinadvantaged videotape (self-report)
ve
traditional counseling
(control)

Cuony & 12th grade 70 course or job one year follow-up
Hoppock orientation and job satisfaction........,experinental>control
(1954) occupations earnings......, veevennnoeXperinental>control
Cuony & Vs five year follow-up .
Hoppock control group job satisfaction....,....experinental>control
(1957) earnings....vvvivuuunrn. EXpeErimentaldcontyol

# weeks employed........, experinental>control
Darcy, 012 grade course oo vozld of work  five yoar follow-up
Kaufman & (N.A)* Ve vages earned......,......00 difference between
Hiller control groups
Devalt 11th grade 62 cateer planning unit realism of choice.............experinental>control
(1963) Vs

control
(continued)

*N.A. means that the data were not availsble when the review of the literature was conducted.




EFFECTIVENESS OF OCCUPATIONAL UNITS == 2

POPULATION  SAMPIE
SOURCE SAMPIED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARTABLE(S) RESULTS
Enerson 912 grade occupational information  percentage of growp........... 104 percent before
(1966) (N.A.) class treatment
pre-post making career decisions....... 824 percent after
Eversoll l1th grade 201 industrial arts careers attitude toward industrisl
(1971) nales information arts occupations............., experinental > control
v knowledge of occupations......experinents] > control
control information seeking behavior, ,experinental > control
Freeland 12th grade 117 career inforsation upit occupational choide...,.......q0 significant change
(1975) Nevajo (5 hour)
Indians pre=post knowledge of occupations,.....significant gain
Gorman 11th grade 124 classroon unit on change in vocational
(1936) naes occupations preference.............uviun, experinental > control
Ve concern over problem aress....experinental > control
control realism of choice............. no difference betveen
groups
Guerra Oth grade 60 occupations unit occupational knowledge........experimental > control
(1963) nales R} study habits....,.... Ve no difference betveen
control groups
Hamdani 10th grade ' career awareness vocational maturity...,....... experimental > control
(1974) disadvantaged (N.A.)  curriculus infornation seeking behavior..experinental > control
. v
control

Aruitoxt provided by Eic:

FRIC 63

(continued)
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EFFECTIVENESS OF OCCUPATIONAL UNITS ~- 3

POPULATION  SAMPLE
SOURCE SAHPLED SIZ  INDEPENDENT VARTABLE(S) DEPENDENT VARTABLE(S) RESULTS
Hill Gth grade 602 one semester class it realisa of choice......, vvovoieXperinental > control
(1965) occupational information  stability of choice........... experinental > control
V8 ‘
contzol
Hurwitz &  11th grade infornation unit on status of chosen occupations. .boys > giris
White (N.A.)  opportunities for vomen
(197) boys
Ve
girls
Lawson & 1th & 12th 313 videotape presentation student reaction........."sajority of responses
Bancroft grade of occupations counselor reaction.,..... were favorable"
(1966)
Leonard 10th & 11th 26 career course realism of choice........"considerable change
(1961) geade low pre=post | change of plans.......... choices"
achievers
Nichol Oth grade 140 small group career vocational maturity......no difference between
(1969) discussion groups
oW
control
Poltkin §-12th grade occupational information  vocational interest patterns.,no difference betyeen
(1966) lov ability ~ (N.A.) classes groups
nales o
control

2
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EFFECTIVENESS OF OCCUPATIONAL UNITS -- 4

POPULATION  SAMPLE
SOURCE SAMPLED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARIABLE(S) RESULTS
Robertson  9-12 grade classroom unit interests: .,.......... TR no difference between
(1970) vocational  (N.A.) V8 intenzity groups
asriculture § control clarity
horticulture change | "~
consistency
Salas 9-12 grade structured career changes in expressed no difference between
(1976) Black studeats (N.A.) orientation progran interests. v vuviniinrinnsin,, groups
- V8
control
Schoeiding  11th & 12tk 78 occupations information vocational maturity......,.,. .0 difference between
& Jensen grade V8 groups
(1968) American control vocational temacity..,.... w0 difference between
Indians groups
Stugart 9-12 grade occupational information  information seeking........... experimental > control
(1970) Hinority (W.A.)  through mudeling behavior
students V8
control
Toporowski ~ 10th grade 300 occupations unit 3 nonth follow-up
(1961) non-academic Vs interests.. . vuniniiniiniensis no difference between
control groups
occupational information......n0 difference between
groups |
independence in choice......., experinental > control
BOTE BODEY . uvveviirvirrrenssss experimental > control
job satisfaction,......, vooooeXperinental > control
furthering education........, .0 difference between
groups

ERIC

Full Tt Provided by ERIC.
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percentage employed...........experinental > control

(continued)
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EFFECTIVENESS OF OCCUPATIONAL UNITS -~ 5

POPULATION  SAMPLE
SOURCE SAMPLED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARTABLE(S) RESULTS
Tripp 9-12 grade 120 occupational unit on knowledse’ of .construction.....no difference between
(1974) construction occupations  occupations groups
s
control
Vest 92grade 9 career guidance with interests.............. vooeos eXperinental > control
(1967) Black occupation information occupational knowledge.,......no difference between
students [ gLoups
control estimate of ability no difference betveen
to do jobuuiieiiivrinnn, AT
Vitcazak 10th grade 60 occupational idformation  self~reported
& Ehlers and field trips AWATENEBS, .\u1vvvraiey ., "gaing reported
(1970) (post questionnaire) sttitude........ TN by participants"
realish i, .
Vixon 9th grade 145 occupation unit three year follow-up
(1963) (post questionnaire) change in career choice.......34} change
Wolf 1ith & 12th 296 unit on agricultural occupations] aspirations  no difference between
(1966) grade occupations scale... ... e "+ groups
v8
control

Source: Parish, Rosenberg and Wilkinson, 1979, Appendix A,




TABLE 7

STUDIES COMPARING DIFFERENT METHODS OF DISSENINATING OCCUPATIONAL INFORMATiON

POPULATION  SAMPIE | o
SOURCE SMPLED  SIE  INDRPEDENT VARIABLE(S) DEPENDENT VARIABLE(S) RESULTS

J'psen Oth grade 262 written and videotapes occupational knowledge........ 12
(1972) rural 1) of field trips
V8
) written
Johnson, 9-12th grade 58 1) slide-tape &audio  information test.............. 152
Korn, & reluctant Vs
Dunn 2) written T3 ATAT - 152
(1975) Vs
control
Jones §& 10th grade 270 problem solving film expessed interest.......... «.experimental > conttol
Krunboltz 1) active participation  inventoried interest...... v+ oexperinental > control
(1970) with filn 33T experimenta] > control
2) problen solving exploratory behavior..........no difference betveen
3) passive : groups 1 and 2
controls
&) traditioral filn
5) written specific
information
6) written general
information
1) filler filn
Laramore 1) speakers occupational information......2 ) 3
(1971) V8
2) slide-tape intent to explore information.] =2 3
| Vs
3) written actus]l information........, ++.00 difference between
seeking behavior groups
(continued)
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DISSENINATING OCCUPATIONAL INFORMATION -~ 2

POPULATION  SAMPIR
SOURCE SAMPLED SR INDEPENDENT VARIABLE(S) DEPENDENT VARTABEE(S) RESULTS
MacDonald 12th grade 129 1) videotape occupational information.,....no diffetence between
(1972) v groups
2) slides and videotape  student receptivity...........2> 1
v
3) conttol
Hiller 9-12th grade 99 ) filmé Hscussion occupetional informetion......2> 13
(1953) 2) field trips and stability of occupation.......2> 1> 3
discussion choice
3)  control
Nowakowski  9-12th grade‘ 183 1) classeoon instruction  vocationsl maturity...........no difference between
(1974) girls 2) group interaction * groups
‘vocational motivation.........2> 12
3)  control 8e1£-C00C8PEL s v vevieienerirs 0 difference between
groups
vocational concept.,..v.......00 difference betweeen
groups
Petersen ~ Sthgrade 10 1) video vocational maturity...........n0 difference between
(197m) ve ‘ - groups
2) audio attitude scale.......ovuevus. im0 difference between
§roups
occupationsl fnformation,.....1> 2
co b gEoups
retention of information......no difference betveen
, ~ groups
(continued)
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DISSENINATING OCCUPATIONAL INFCRMATION =- 3

PORULATION  SAMPLR -
SOURCE SAMPLED - SIZE  INDRPENDENT VARIABLR(S) DEPENDENT VARIABLE(S) RESULTS

Pilato & 9+12th grade 139 1) computer feedback realisa of choice..........\0u1 90d 3 2

Hyers on self-knowledge
(1975) )
2) occupationsl clss 00000
syaten
W

3)  both of the sbove

-

Raskin 12th grade 115 1) ioformstion lecture  change of plans............... 12253
-(1968) gitls ve
2) peychosonda. information
vs
3) control
SLiraishi "Adolescents" 1) field trip & discussion asviration level,.............1 52
(1975)  Puerto Rim (N.A.) v
2) work experience occupational choice........ vl 22
faith 9=12th grade 174 1) formal lecture change in interest............ no difference between
(1970) 2) group guidance groups
3) control self~initiated
, exploration,.cvuuieinuiieini o difference betveen
- " groups
(continued)
ﬁ;:; |
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 DISSENTHATING OCCUPATIONAL INFORMATION -~ 4

Source: Parish, Rosenberg and Wilkinson, 1979, Appendix B,

1

POPULATION  SAMPIE - |
. SOURCE SAMPLED SIZE  INDEPENDENT VARTABLE(S) DEPENDENT VARIABLR(S) RESULTS
Stilvell &  10th grade 247 1) video modeling vocational inter:at...........n0 difference betuecn
Thoreson boys (ethnic sinilarity & groups
(1972) Hexican» dissinilarity) infornation-seeking. ..., .. ++.00 difference between
Anerican & V8 behavior groups
White 2) reading a script & Vocational attitudes.......... no difference betveen
listening groups (interaction)
Sturges ~  high school 270 1) unit with field occupational knowledge..,....,1 =2
(1969) experience aspirations........ e 122 all messures
[ attitudes,.......ovve, veeivos] 2 2 showed gain for
2) unit with textbook dmportance of job......, voren] 2 2 both groups
factors
~ Yungman 12th grade 80 1) written materials occupational informetion......3 > 2= 1 control
(1967) black o
" nonecollege 2) tape recordings
w o
3) tape recordings and
photographs
v8
control

B



TABL !

STUDIES EVALUATING CAREER INPORMATION SYSTEMS

POPUATION  SAMPLE | :
SOURCE SAMPLED SIZE  INDEPENDENT VARIABIE(S) DEPENDENT VARIABLE(S) RESULTS

Arnold high school 183 (IS (Georgia) user reaction

................. 963 easy to use
(1978) jr. college | 828 useful
college 87% helped in
| decision making
86% sought additional
informaticn
HoKinley ~ 9-12th grade 500  CIS (Oregon) USE.errrnrnnnnnss coveennnns S0 voluntary usage
& Adams v knowledge of occupations. ..., .experinental > contro]
(19m) control career plans......vuvvivisss, experinental > control
Wedck adults 267 1) CIS (Cregon) job planning..........00000en 12253
(1972) ~ Employnent v client exploratory
Service 2)  manusl aetivity......., v 18293
clientele v8 | satisfaction with
3) traditional counseling  informtion................... 12253
Ross Conpunity CIS (Oregon) career plamaing...............contzol > experinental
(1971) College (N.A) v career certainty..............control > experinental
traditionsl counseling tine o obtain
(control) informstion .....vvuiuv... experinental > control
satisfaction. uvuueriiisninn, 10 difference betveen
groups
(continued)
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Lo

.~ EVALUATING SYSTEHS -~ 2

POPULATION  SAMPLE
SOURCE SAMPLED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARIABLE(S) RESULTS
Colorado disadvantaged 143 CIS (Colorado) satisfaction, cuvviiviivinniin, majority positive
Career youth in vorkshop setting gein in needs and
f values awareness.....,........ significant gain
- Information self/career-patching
Systen LU T R sigaificant gain
(1978)
Denver 10-12th grade 150 CI§ (Colorado)' nunber of occupations
Public seen 48 0ptions........vvivus, experimental > control
- Schools infornation-seeking
(1979) behavior, o vvvuviiiviniineninns experimental > control
increase in nuaber of
non-traditional careers.......experimental > control
Rosenbers  college 96 1) (IS (Colorado) knowledge of occupational
(1978) students v8 information...vviiuviiivnnn, . .experimental > control
undecided 2) large career group, realism of choice............ .no difference between
majora lecture groups
| vs deciding on a career/ '
3) coabination of 1) &2) msjor......... e experimental > control
V8
4) control
Volff 10-12th grade 579 CIS (Colorado) change in preferred
(1976) and Vocation- (LT F1317 R 10%
all Rehabil- certainty of preference....... 69%
itation adults satisfaction with CIS......... 91% positive
(continued)



EVALUATING SYSTEMS - 3

POPULATION  SAMPIE '
SOURCE SAMPLED SIZB  INDEFENDENT VARIABLE(S) DRPRNDENT VARIABLE(S) RESULTS

Harris 10th grade 131 (VIS

number of occupations mo difference between
(1976) v conidered as options.........groups
control ‘congruence (ealisw)..........no difference between
groups
occupationa] duformation......experinental > control
Vocational 141 ¢1 AU experimental > control
Haola 10-12th " grade 72 1) Vs occupations] inforsation..,..,1 > 9> 3
& Kane disadvantaged [} :
‘ vocationsl ~2) counselor-based
information
v8
3 control
Helbaus, 10th grade 108 OVI§ change .. occupational interaction
Hershenson  high and low V8 a 1) [ S NP low readiness
& Vernillion sbility individual counseling ~ changed more with
(1973) counseling
satisfaction with 00 difference between
vocational choice...,,..,, + 0 oQLOUPS
- Schroeder  10-12th grade CvIs user satisfaction,....., vooonomBjority of positive
" ad | (N.A) responses
-~ Fuleo
- (1975)
(continued)
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EVALUATING SYSTEMS ~- 4

POPULATION  SAMPLE
SOURCE SAHPLED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARIABLE(S) RESULTS
Smith & 10+12th grade 1168 (VIS User reaction..vvevevivirivins majority said it was
Gimmestad ' interesting & helpful
(1975)
10 (VIS attitude of planfulness....... experimental > control
Vs occupational information......no difference between
control ‘groups
vocational maturity........... experimental > control
Doerr 9-12th grade DISCOVER user satisfaction.....oovvvvis majority liked it, &
(1979) (N.4.) thought it vas vaeful
Raynan, 7-12th grade 60 DISCOVER user satisfaction......vovvves majority said it vas
Bryson, & Vs useful
Bowlsbey traditional guidance specification of plans........ experimeatal > control
(1978) occupational knowledge........ no difference between

Aruitoxt provided by Eic:

vocational maturity....

vocational exploratory
behavior....vvvviuiniis

groups
no difference betveen
groups
no difference betveen
groups
no difference between
groups
no difference between
groups

(continued)
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EVALUATING SYSTEMS -~ §

PRUATION  saelp -
SOURCE SOPLED  SIZ  IVORPRNDRNT VARDABLE(S) DRpmmmNT VARIABLE(S) RRSULTS

i

Savin 912th grade 295 DISCOVER

student reaction 98 1909
(1979) (two separate years) recomnend
toa
friend 91y 6
like it
verymuch 73 51y
very
belpful 56 .4y
Jomes § 11th grade ECES career choice change
Saith disadvantaged (N.A.) w3 and certaiaty.,......,, voeennn000tRO] > experinents)
(1972) traditional counseling decision-naking ability.......contro] ) experinental
(contol) considered,...uviiinniss,n., experinental > control
Hyers 10th grade 2045  ECES | vocational maturity:
(1972) vs - plauning ordeatation,.....,.experinental > control
control . use of resources.......... «experinental > control
occupationsl information......no difference betveen
groups
decision-naking ability......, no difference betveen
groups
Drake, 10th giade 1) %S m occupational knowledge.,.....,] > 2 and 3
Priel, & (1.4, v8 decision-making skills......., 1>2and)
Tyler | 2) BCESII sttitudes........vo0enns, vl > 2 and 3
(1976) v information-seeking
DEBAVIOT. vsvresrvseree e vl > 2 and 3

8 8 (continued)




EVALUATING SYSTEMS -- 6

Full Tt Provided by ERIC.

POPULATION  SAMPLE
SOURCE SAHPLED SIZE  INDEPENDENT VARIABLE(S) DEPENDENT VARIABLE(S) RESULTS
Chapman, conmunity SIGI user 5atisfaction.sevviiviness §6-20% high ratings
Katz, Norris college (NA) v decision-naking ability....... experinental > control
and Pears students control avareness of career
(1917) BBLISTACLION. v orererrarinines experinental > control
infornation seeking
111 O experinental > control
knowledge of chosen ©
0CCUPALION. v o v v evirvivineninns experinental > control
Federicksen  community 500 SI6T grade point average.........., no difference between
(1978) college Vs geoups |
traditional counseling attrition,.ooovvriiiiininnnn a0 difference betveen
(vontrol) groups |
studect ratings..iviiviiennns, no difference between -
groups
information about
OCCUPALION. vouvrevviininrirnns experinental > control
college information.....,.....experinental > control
certainty of choice........... experinental > control
satisfaction with pians....... experimental > control
Villinghain  10~12th grade 155 SIGI svareness of values.........., experinental > control
(1976) and vs anount of informetion,....... experinental > control
comunity control certainty of BAJOT.uvvseuvseas experinental > control
college
Foglish 12th grade 150 1) VI vocational maturity........... 12253
(1974) ¥ on certain subscales
2) OIS
V8
3) control
(continued)
o o
LRIC 83 30



EVALUATING SYSTEMS - 7

POPULATION  SAMPLE
SOURCE SAMPLED SIZE  INDEPENDENT VARYABLE(S) DEPENDENT VARTABLE(S) RESULTS

-

Gerstein 9=12th grade 175 Viks

student opinion............... majority positive to VIE)
& Hoover Vi vocational maturity......, oo experimental > control
(1969) control occupational knowledge......., experinental > control
Harris 10-12th grade 120 VIEW user satisfaction............. MMWMMWMW\
(1976) vs vocational maturity......., . experinental > control
control on two subscales
Link 9-12th geade 20 VIEW voluntary usage...............609
(1970) high student satisfaction.......... majority positive
‘ schools
§-12th grade 1,765  VIEW recognition of VIEW as
Hogle source of information.,.....,, 163
(1972) . use of VIEW......cooovvvvvrss 88
| student reaction.............. majority positive
counselor & teacher
reaction.....uvuvvv,l, vevenn ajority positive
vocational choice status......no difference between
| §E0ups

Whitfield  9-11th grade 1,206 VIR

infornation-seeking behavior,.no difference between
and Vs

RLOUPS
Glaeser - control AVALEEES, v\ vroisse, vorvenee 00 difference betwesn
(1968) groups

mm:mmdmmquMmmmmmmu&




Studies evaluating career information systems have shown a
majority of favorable student responses in :.:lpfulness, ease
of use, and quality of information provided. Impacts of the
use of these systems have beer found in the voational maturity
attitudes, and exploratory behavior of students. Also, users
gain in their knowledge of occupations to a significant
extent.

Many excellent organizations and institutions are continuously
conducting research in career information. Since publications
often lag ong/or two years behind completion of research,
interested individuals are encouraged to maintain contact with
the organizab%zns previously mentioned.

It appears th career information research is lacking and
could be improveg in the following ways:
¥

A. Longitudinal studies need to be conducted to determine
the actual actical benefits of career information
programs Or s?gtems, rather than just pure information
gain. Included among the criteria might be job
satisfaction, earnings, ¢r career stability.

B. Long~term retention of career information (e.g. one year
later) should be used as an outcome criterion more
frequently than immediate knowledge gained.

c. Career information research needs to be integrated with
career development (maturity) research to determine
optimum stages of readiness for using such information.

D. ' Further investigation of why career information has not
enhanced realism of choices needs to be conducted.

E. Effects of career information systems or programs need to
be factor analyzed for sex, volunteer versus compulsory
usage, adults versus school age students, and personality
factors. .

F. Investigations into students' cognitive processing of
career information needs to be conducted. This will help
to determine what students do internally with the
information they receive.
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CHAPTER FOUR

NATIONAL OCCUPATIONAL INFORMATION
COORDINATING COMMITTEE

The nature, comi:rehensiveness, and future potential of the National
Occupational Information Coordinating Committee (NOICC) and the State
Occupational Information Coordinating Committees (SOICCs) are such as to merit
‘ separate attention in this chapter. The following discussion is synthesized
from two recent NOICC publicat:ions.66

Enabling Legislation

Four separate:legislative acts have been passed that specifically refer
to the NOICC and SOICCs. The first of these, the Education Amendments of
1976, (P.L. 94-482) establishes the NOICC in these words:

Section 161 (b) (1) - ". . . There is hereby established a National
Occupational Information: Coordinating Commjttee which shall consist
of the Commissioner (of ‘Education), the Administrator (of the
National Center for Education Statistics), the Commissioner of
Labor Statistics, and the ‘Assistant Secretary for Employment and
Training." o ' ' :

And charges the NOICC with specific functions:

Section 161 (b) (1) - "Thig committee shall--

(A) in the use of program data and - employment data, improve
coorindation between, and goﬁlnu#i‘c;tion- among, -administrators and
planners. - of ' programs --authorized. by this  Act . and by . the
Comprehensive Employment and Training Act of 1973, .. employment
security _a_ggngi;"administrators,"-;-feséa’rch"-p’ersonnel,: and employment
and training planning and 'qdminiatér'ing‘i.",a'ge‘ncie.s"'-‘at;j'-t.:he;-'Federal;
State, and local levels; S S .

(B) .develop and implement. . . an occupational information system.
~to meet the common occupational -information needs of vocational

. education. programs ~.and " employment - and -training: 'programs at - the
National, State, and local levels, which system shall include data
on occupational . demand and. ‘supply ‘based on' ‘vniform” definitions,

. . -standardized estimating procedures, and standardized occupational
- classifications, and R R T S A L




(C) assist State occupational information ceordinating
committees . . ."

Additionally, the legislétion‘ pertaining to SOICCs states that:

", . each State receiving assistance under this Act and under the

Conprehensive Employment Training Act of 1973 shall establish a
State Occupational Information Coordinating Committee composed of
representatives of the State board, the State Employment Security
Agency, the State Manpower Services Council, and the agency
administering the vocational rehabilitation program. This
committee shall, with funds available to it from the National
Coordinating Committee, implement an occupational information
system in the State which will meet the common needs for the
planning for, and the operation of, programs of the State board
assisted under this Act and of the administering agencies under the
Comprehensive Employment and Training Act of 1973."

Subsequent legislation has expanded the scope of NOICC 'and SOICC
activities. The Youth Employment and Demonstration Projects Act (YEDPA) of
1977 (P.L. 95-93), among other things, directs NOICC to respond to the
occupational information needs of unemployed youth. The third piece of
legislation to refer to the NOICC is The Career Education Incentive Act of
1977 (P.L. 95-207). Section 12(a) of this Act charges the Commissioner of
Education with cooperating and consuliing with the HOICC in examining the
"occupational information needs of individuals and organizations eligible for
participation in programs assisted by this Act." Finally, The Comprehensive
Employment and Training Act (CETA) Amendments of 1978 (P.L. $5-524), which
superseded YEDPA, charg:s the NOICC with additional responsibilities
concerning the labor ma.rket information needs of youth.

Mandates and Ot jectives

Arising irom the legislation are three broad mandates:

1. To Improve Communication and Coordination

The basic objective of the NOICC and the SOICCs is to foster
linkages and otherwise create a cooperative atmosphere azamong the users and

producers of occupational and related data. Activities will be directed
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primarily toward vocational education, vocational rehabilitation, and manpower
training planners and administrators. The NOICC is supporting SOICCs to meet
these objectives within the States.

2. To Develop and Implement an Occupational Information System (OIS)

The legislation specifies the purpose of an OIS but does little to
explain the specific information to be used and the manner in which an OIS is
to be developed and implemented. This mandate, therefore, has been expanded
into a geries of objectives, the first of which defines an OIS and its basic

content. Another objective establishes a strategy for development and
implementation.

The NOICC will not be a primary data gatherlng agency but
Principally will coordinate such efforts among its member agencies. The OIS
will consist of: the identified specific occupational and related information
or data elements developed through programs of NOICC/SOICC member agencies and
other agencies in the National, State, and local levels, as well as identified
procedures for the systematic assembly, analysis, and presentation of the

dats. The NOICC is supporting SOICC activities concerning the implementation
of the OIS in the States.

The OIS development process will be multi-faceted to meet the needs of
various users and satisfy legislstive requirements. Of necessity, the
development of an OIS will be a process with users' information needs being
better satisfied as system capabilities and resourceq expand. At the same
time that the OIS is being developed, the system will also be operat10na1
providing reliable and relevant information to a variety of user groups at
periodic intervals. This dual requirement---that the system be,operatlonal
and developmental simultaneously---dictates that the OIS implementation plan
consider two objectives, one directed toward urgent short-term operational

consideration and the other toward long-te:m OIS development objectives.

36
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3. To Give Special Attention to the Labor Market Information (LMI)
Needs of Youth

The legislation has directed the NOICC to encourage the development
and use of career outlook information needed by youth and to encourage
existing programs to make employment and career counseling available to youth.

The NOICC has two primary objectives in this area. They are to:

Fund and otherwise support research and demonstration
activities.

Establish and guide SOICC efforts in career information
development and delivery.

To a significant extent the three broad legislative mandates
described above are interrelated. The development of an OIS, for example,
will include 1labor market and training information for use in careex

information delivery systems.

NOICC-SOICC Structure

The NOICC comprises members of four Federal agencies. It is bound by
interagency Agreement, and is governed by a board made up of representatives
of the statutory members. The stafﬁtory members are jointly responsible for
the operation of the NOICC, and, by extension, the S0IcCs. The four agencies
represented by the statutory members, and referred to as the NOICC member
agencies, are: The Office of Education (OE), the National Center for
Education Statistics (NCES), the Employment and Training Administration (ETA),
and the Bureau of Labor Statistics (BLS).

An Interagency Agreement has been signed by the statutory members that
specifies how the NOICC shall conduct its affairs. The agreement incorporates
the legislative mandates and specifies procedures for the conduct of business,
including staffing of the Committee and arrangements for office space. It
provides the NOICC with procedures for the utilization and disbursement of-
funds. It allows the NOICC to determine the purpose for which available funds
will be expended subject to the concurrence of the four-party Technical

Steering Group.
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The SOICC structure is similar to the NOICC structure in concept.
Figure 1 depicts NOICC/SOICC organizational interrelationships and shows them
as the center of a series of linkages extending across Federal and State
agency boundaries.

Attention to the Labor Market Information Needs of Youth

The NOICC has initiated various activities that relate to the labor
market information needs of youth. A description of the major projects in
Process is presented below:

Provision of Labor Market Information to Philadelphia's Inner-Cit

Youth-~In August, 1978, the NOICC funded, through ETA, a Project to
provide enriched labor market information to a sample of minority
inner-city youth in Philadelphia and to measure their success in
the job market as compared with a control group whose members did
not receive the intensified exposure to labor market information.

Two~Phased Study of Career Guidance Information=~In early
August, 1978, the NOICC transferred money to the National Institute
of Education (NIE) to allow NIE to support a two-phased study
concerned with career information. One phase will examine the
content, quality, and methods of delivering career information to
secondary school students. The second will evaluate the
effectiveness of alternative information delivery systems in
improving career awareness.

Agsistance in the Establishment of Career Information Systems--~In
September, 1972, the NOICC transferred money to the Joint Fund for
the Improvement of Post-Secondary Education (FIPSE) to augment
resources being made available by FIPSE to the Oregon Career
Information Service. The purpose of the project is to pProvide
technical assistance to at least five states to establish career
information systems, to lay the foundation for self-sustaining
technical assistance and training services, and to develop an
institute-like approach to training that draws on the resources of
existing successful State CISs. The FIPSE and the NOICC staff
Stress that their support of this project is not an endorsement of
any particular career information system or system component.

SOICC directors in a growing number of States are working closely with
youth-oriented programs to determine the information needs ¢f the programs and
disseminate pragram information. Several SOICCs are developing career
information delivery systems in their States. Specific activities initiated
by SOICCs to help meet the labor market information needs of ybuﬁh are
described below:

62
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Department of Health Department of Labor
Education, and Welfare

Rehabilitation
Services
Administration Office  National | Employment Bureau
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Rehabilitation . Education Agency Security Agency  Employment
Agency and Train-
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FIGURE 1. NOICC/SOICC ORGANIZATIONAL INTERRELATIONSHIPS




Training for Parent Surrogates of Institutionalized Youth--The
SOICC of the District of Columbia is developing a training module
for institutional staff, serving as parent surrogates for
f~stitutionalized youth. The training will develop career
‘v -iiness as it relates to the interests, skills, and abilities of
"2xta youth. The Project will provide a forum for interaction
+¢v:en  institutionalized youth and institutional staff and
v+ ‘wssinals., Staff will be trained in special group and

‘dual career counseling techniques appropriate for youth with
. \e low motivation.

C¢ +~: Information Systems Develo ment-=A number of SOICCs,
inc..¢>»ng Maine, Nebraska, North Carolina, and South Carolina, are
involved in the development and implementation of career
information systems. Funds for these efforts have been obtained
frost a variety of local and State program sources. The systems are

desi zned specifically to provide meaningful career information to
youi,

The NOICC's mandate to 8ive special attention to the 1labor market
information needs of youth will be met in part through a new grants program

still being developed. The general direction of the Program is described
below:

CIDS Grants Program-~In June, 1979, the NOICC will announce to the
SOICCs a competitive grants program designed to encourage and
support the implementation of Statewide Career Information Delivery
Systems (CIDS). The grant awards are expected to be made to about
11 SOICCs by . January, 1980. In addition to special-purpose
Projects being conducted by SOICCs, the CIDS program is responsive
to specific activities called for in the CETA Amendments of 1978.
Briefly, they are: Providing occupational and career outlook
information, assisting the development of State occupational
information systems, providing employment and career counseling
information to Post-secondary youth, and supporting counseling in
correctional institutions through the provision of career
information.

Although a great deal of work remains to be done by the NOICC and SOICCs,
much has been accomplished. The results of the activities mentioned above as

well as new activities are reported in periodic NOICC publications.
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CHAPTER FIVE

CAREER INFORMATION MATERIALS
The development and dissemination of occupational information materials
has been a function of the federal government for many years (the

Dictionary of Occupational Titles was first published in 1939).67 In the last

decade or so, state departments of education, universities, local education
agencies and a host of other public and private organizations have become
actively involved in materials development stimulated in large part by
vocational education and career education research and development monies. So
too have commercial publishing companies' become large-scale developers of
occupational . information and other types of instructional materials. This
chapter will describe the nature and scope of materials development and

illustrate how materials have changed in recent years.

Government Publications

The federal government is unquestionably the largest publisher of career
information materials. In response to Section 12a of the Career Education
Incentive Act which calls for the furnishing of information to interested
parties on '"Federal programs which gather, analyze, and disseminate
occupational and career information" the NOICC68 has completed a comprehensive
survey. .Tﬁe 283 page NOICC publication identifies all federal agencies and
organizations that ''collet, analyze or publish data related to occupational
supply or demand”. The number of agencies involved, and npe number and type

of materials provided by the federal government boggles the mind.

A more succinct listing of commonly used government publications has been

* identified by Parish, Rosenberg, and Wilkinson69 as follows:

The Occupational OQutlook Handbook'is'one of the most comprehensive

sources of occupatlonal and industrial career information
available. Published "every two: years by. the U.S. Department of
Labor's Bureau of Labor Statistics, it provides information on the
nature of work, long-term employment outlook, and related topics
" for hundreds of occupations, and maJor 1ndustries




The Occupational Outlook Quarterly supplements the
Occupational Outlook Handbook by presenting up-to-date occupational
outlook and other timely manpower information.

The Dictionary of Occupational Titles, (D.0.T.), published by the
U.S. Department of Labor's Bureau of Employment Security, is an
encyclopedia of job definitions and related data. The 1977 edition
of the D.0.T. contains information on aDout 22,000 jobs.

The Handbook on Women Workers is published every two years by the
U.S. Department of Labor's Women's Bureau. It is a sourcebook of

facts on women's employment, occupations, earnings, education, and
related subjects.

U.S. Army Opportunies, U.S. Navy Occupational Handbook
U.S. Air Force Occupational Handbook, and Occupational Specialties
issued by the U.S. Marine Corps. Each major branch of the Armed
Forces published a comprehensive career handbook and related
materials which ° describe occupations and training programs for
enlisted men.

Guide to Federal Career Literature. This guide is a directory of
publications from departments and agencies within the federal
government. Also included are general publications (e.g., "Who's
Hiring Engineers").

Federal Career Directory. This directory is a guide to government

agencies which hire people with specific college degrees and career
interests. ' ’

Guide to Local Occupational Information. This publication is a
directory of selected State Employment Service studies, bulletins,
brochures, and other releases intended to provide current local
occupational information for use in designing training programs,
for counseling in local public employment offices and schools, and
to offer individual jobseekers and vocational counselors concrete
information on job opportunities in specific occupations or groups
of occupations.

The Occupational Outlook Handbook is probably more widely used than other

government publications of its types for disseminating occupational

information to youth.

Essentially all occupational information publications of the federal
government are similar in format and appearance. The

Health Careers Guidebook70 published in 1979 is a typical example. This

softcover book is approximately 8 % x 11 inches in size; the text is printed

margin to margin interrupted only occasionally by a black and white
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photograph; occupational descriptions are written in the same impersonal and
repetitive style; and concepts and vocabulary are often quite sophisticated as
the following excerpt demonstrates: 'Anatomy, pharmacology, biochemistry,
physiology, microbiology, and pathology are some of the basic science courses
which are formerliy taught in laboratories and classrooms during the first
2 years, followed by 2 years of clinical teaching, when the student began to
work with patients aﬁd learned to apply basic medical knowledge to solving

clinical problems."

Efforts by the federal government to produce low cost, up-to-date,
comprehensive, technically accurate career information materials are to be
applauded. However, inspection of many such materials causes one to questiom
the extent to which knowledge of teaching/learning variables (e.g., interests,
abilities, values, motivation, learning style, readability) has been applied
during development. Perhaps the lack of students' occupational knowlege, that
was discussed in a pervious chapter, is related to the type of materiais they

use (or don't use as the case may be).

Surveys of Instructional Materials for Career Education

Since 1970 thousands of materials, both commercial and noncommercial have
been produced. A number of surveys have been conducted, as follows, to

catalog and evaluate these materials:

1. Search and Assessment of Commercial Career Education
Materials. Peat, Marwick, Mitchell and Co., 1972.

2. Instructional Materials for Career Education: A Search and
Assegsment for the Office of Education. Peat, Marwick,
Mitchell and Co., 1974.

3. Abstracts of Instructional Materials for Career Education.
Bibliography Series No. 15, The Center for Vocational and
Technical Education, 1972.

4. Supplement to Abs
tracts of Instructional Materials for Career Education.
Bibliography Series No. 16, The Center for Vocational and
Technical Education, 1973.

5. Review and Analysis of Sources of Occupational Information
for Career Education. Information Series No. 89, The Center
for Vocational and Technical Education, 1973.
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6. EPIE Career Education Selection and Evaluation Tools:

Volume 2, Analyses of Seven Hundred Prescreened Materials.
EPIE Institute, 1975.

7. "The Status of Career Education as Reflected in Instructional
and Reference Materials." In. D. H. McLaughlin,
Career Education in the Public Schools 1974-75: A National
Survey. Palo Alto, California: American Institutes for
Research, May, 1976.

The latter study, designed to update previous su-veys, was conducted by
the American Tnstitutes for Research as part of the Congressicnally-mandated
national sur#ey of career education carried out in late 1975 and early 1976.
Approximately 3,000 materials were screened, 2,900 were cvataloged, and
670 commercial as well as a randomly drawn sample of 90 noncommercial
materials were evaluated. The sheer number of materials identified by AIR is
significant in recognition of the fact that materials developed prior to 1971
(the beginning of the "career education movement") were excluded from the
survey. In addition to thé impressive number of materials identified, other
changes and characteristics can be observed: (a) the commercial publishing
industry has undertaken a major role in materials development, (b) federal and
state funding of career education research and development projects has
resulted in a large number of locally-developed materials, (c) concern for
pProviding students with "occupational information" has broadened to include
attention to affective and coping skills as well (e.g., self awareness, values
clarification, decision making, job seeking), (d) emphasis on printed
materials has been augmented by the production of a wide variety of instruc-
tional formats and media. (e) materials are now available for the entire
range of grade levels K-12 (materials are also available for adult and

post-secondary levels although most surveys do not address these levels).

Representative. examples of commercial career education and guidancé
materials are summarized in -Tables 9, 10, 11. Access to non-commercial
instructional materials is provided through a monthly catalog of

Resources in Vocational Education published by the National Center for

Research in Vocational Education. Each issue of the Vocational Guidance

guérterlx also contains listings of "Current C(Career Literature". 1In an
effort to disseminate "public domain" materials generated by federally
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TABIE 9

A SAMPLING OF PRINTED MATTER

Occupational Filing Systems
Name

Carcerdex

Career Information Kit

Career Kits and Career
Opportunity Boxes

Career Skills Matrix

The Job Box
Mini-Briefs

Occupational Library

Printed Volumes

Concise Handbook of
Occupations

Dictionary of Occupational
Titles

'Encyclopedia of Careers
-and Vocational Guidar.ve
(Hopke)

Guide to Careers through
College Majors and Guide
“to Careers through
‘Vocational Training °

Publisher

Career Associates

Science Research
Assoc.

Houvghton Mifflin

Westinghouse Learning
Corporation

Fearon Publishers
Occupational Awareness

Chronicle Guidance
Publications, Inc.

Doubleday & Company

U.8. Department of
Labor

J.G. Ferguson Co.

Educational and
Testing Service

Description

1000+ card-file guide to sources
of career information

600 pieces of current literature
filed  alphabetically by = job
families. Cross-referenced by
Dawey Decimal System.

5 boxes of job information
(100-125 cards each) relating to

English, social studies, math,
foreign 1languages, and science.
Entry-level jobs

70 booklets relating to 7 job
clusters for "special need"
students.

Data regarding 1800 occupations

related to school subject matter
areas.

Over 650 occupations by DOT
classification. Supplemented by
microfiche and viewdecks. An

excellent resource.

300+ jobs described.

Described in detail elsewhere in
in this volume. A primary
resource.

650 occupations and 71. articles

As the title suggest.



Name

Handbook of Job Facts

Occupational Outlook
‘Handbook and Occupational
"Quarterly

Printed Series
Career Core Competencies:

A Cooperative Education
Approach

Popeye Career Awareness
Book and Poster Library (E)

Career Education Books (E)

Exploring Careers
Series (E)

"Highway to Work and
Play (E)

 ‘>When You Grow Up (E)

~ Junior Guidance Booklets
National Guidance Handbook
Guidance Series Booklets
New Rochester Occupational
. Reading Series"

Pete Saves the Day

- Learn to Earn

A Good Worker

Deciding _—
Decisions and Outcomes - -
How to Decide: A Guide

For Women

1 Décidé for Yourseif

ﬂ.Exploring Careers Series
'~ 'Vocations in Trades.
- Series

Publisher

Science Research
Assoc.

U.S. Department of

McGraw-Hill, Gregg

King Comic Books

E.M. Hale and Co.

Williams Morrow
and Co.

McKnight
Mini Productions

Science Research
Assoc.

Mafex

College Entrance
Examination Board

- Career Research and

Advisory Centre

William Morrow

Descrigtion

300 major occupations.

Trends and outlook in over 80(
occupations and industries with
a quarterly supplement. Anothker
Primary resource. S

7 student text-~workbooks, 7

filmstrips, 21 interview cassettes
dealing with school and careers,
decision-making, self~identity,
communications at work, human
relations at work, getting a job,
keeping a job. '

Popeye negotiates the USOE
clusters.

"Careers in" many occupations
Many titles relating to careers..
Activity oriented awareness
readings.

Cluster posters

15 titles for Jr. High vocational
and tech. ed. E
41 paperbacks re guidance work
world exploration for non-academic.
students

Text and workbook for practical’’

- employment skills

Stories about work-study 5
Workbook for trainable young.
adults : o
Decision-making workbooks: n.ﬁ
Junior High School through adult::

Decision~making workbook

A book for each cluster exploriﬁgji
trades occupations S




Name

World of Work: Readings in
Interpersonal Relation-~
_ ships

Career Exploration and
Planning

Finding Your First Job
Career Education Program

Catalyst: Career
Opportunities Series,
Educational Opportunities

Series, Self-Guidance Series

Messner Career Books
Finding a Job You Feel
Good About

Careers Wheels

fow to Select a Private
Vocational School

How to Complete Job

Applications Forms

Vodational Biographies
‘Careers in Depth

Source:

Publisher

McGraw-Hill

Houghton Mifflin

Catalyst

Julian Messner
Argus Communications
American Personnel

and Guidance Assoc.

Vocational Biographies,
Inc.

Richards Rosen Press

Herr and Cramer, 1979, pp. 312-314.
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Description

50 short stories about jobs

Text and workbook stressing
and understanding

self-awareness
Workbook for job-hunting

K~12 career education lesson plani

Womien and Careers

"Your Career in" over 35
occupational areas

Paperback and spirit matter

program 7-~adult

Career Information via disc~-dia]

Caveats and how~to's

skills

475 career areas in biographical

form

Series of books on various
careers




TABLE 10

EXAMPLES OF CAREER GUIDANCE MEDIA

. Films

Name

j")Library of Career
.. Counseling Films

' Bread and Butterflies

 The Working Worlds

."“fProjeCt WERC Film Series

Vocational Filas

;- Career Decision Making
?:, Other Media

Career Kits for Kids (E)

The Lollipop Dragon (E)

*" Targo Explores the World

of Work (E)

;%?lJob Opportunities Now

Exploring Careers Series

- Getting Your Honey's‘Worh

E: Career Development for
.. Children Project (E)

.~ Introduction to Careers

. DUSO:

.. standing of self and
. others (E)
i TAD s

Series

. Developing Under

-Toward Affective

g Development (E)

Publisher:
Counselor Films,'Inc.
Agency for Instruc
tional Television
Olympus Publishing

American Personnel and
Guidance Association

Houghton Hifflln

| Counseling Films

Encyclopedia Britan Career awareness (6 occups )

nica Educational
Corp.

Singer Society for
-Visual Education, Inc.

Singer Society for
Visual Education, Inc.
McKnight

American Guidance
Service, Inc.

Descrigtion

Over 30 films and sound filmstrips
on the work world _

15 TV programs on careers for
9-12 year olds kS

13 films on career clusters

'World of work exploration

"10 films on general and specific

aspects of work

Behavioral Emphasis

World of work awareness

6 filmstrips introducing jobg
clusters ‘ Y
9-part program for exploringﬁ

15 clusters
Consumer awareness

Career avareness, work activities,§
self awareness ' 4

Exploration of various careers;

Understanding social and
emotional behavior

Psychological or affective
education




.Name Publisher

: Epulearn”Career
i’Education Program

e

Random House

~Career Awareness Field

~ Trips (E)

. Career Values: What Really
~Matters to You?

“Changing Work Ethic

-Jobs and Gender

".Jobs for High School
.-Students

'The Paycheck Puzzle

= You and Your Job Interview

Guidance Associatea

‘What You Should Know Before
'You Go to Work _

' .Choosing Your Career

..Job Hunting: Where to Begin
“.Career Discoveries Series
“High School as a Tryout

fFocus on Self-Develop Science Research
" ment. (E) Assoc.

fJob Family Series Booklets
‘and Cassettes
:Decision-Making for Career

WORK: - Widening Occupational
Roles Kit

KEYS., ; Career Explorat:on
m.°8r3U

KNOW: Knowledge Needed to
Obtain Work '

Career Development° J.C. Penney
Education for Living :
Ereparing for ‘an Interview | J.C. Penney

Career Decisions: Finding,
Getting, and Keeping a Job -

AV Laboratory _
Educational Prop

areer c1uaters and the
Hbrld of Work '~

?rogranmed¢Work Awareness Chronicle Guzd.

114

Description

Elementary through adult
individualized instruction
in career education

7 programs to simulate field trips
to various industries

Personal values and career
decisions

Work attitudes and jobs

Sex and career choice

Entry level jobs

Economic aqaréhess
How-to~do-it

Employer expectations

Holland's typology and choice
sources of employment information
6 job groups explored

Career exploration through

high school

Self-~understanding and °
understanding of others and the
environment

Jobs and the clusters

Workbooks and Cassettes

Career Exploration

Career exploratzon related to
interests

64 transparenc:es related to-
selecting and applying for a job

_Exploration of work and iwork

values

‘How-to-do=it

Influences on job choice

‘ 15‘career'c1nsters

33 weekly units




Name

Fascinating World of Work

Careertapes

Cazeer Survival Skills

- Target Vocational

. Transparencies

Your're Hired

A Complete Learning
System for Career
Education

The World of Work Series

Hard Choices: Strategies

© for Decision-Making
.~ Decision-Making: Dealing
- . with Crises

Career Lab
. Career Awareness Series

"'Career Guidance and
Counseling Filmstrip-
Materials

" Me, Myself, and I (E)

Career Flashcards
Magic Circle Programs (E)
" 'Real People at Work (E)

. Career Directions:
f[jPlanning for Career_

ff'Decisions

National Career
Consultants

Macms 13zn

C.E. Merrill
Mafex

Classroom World

Productions

I(T) WORK(S), Inc.

Educational Resource
Division of Educa
tional Design, Inc.

Center for Humanities

Westinghouse Learning -

Corporation

Aims Instfuctional'
Media Services

Charles W. Clark Co.

EyeGate Instructional
Materials :

CFI

Human Development
Training Institute

Changing Times
Educational Service

111

74

Descrigtion

16 titles in various occupations

72 people in different occupations
talk about exploration, entry, and
training in their fields '

Understanding the use of resources
for career and 1life planning .
How to fill out forms

Job-seeking behaviors

12 monographs

3-part related to

getting and,ﬁ
keeping a job R

Decision-making skills

. Techniques for crisis nanagementlﬁ

9 units related to careers

Scope of work in various career
areas %

Many materials for career

awareness and exploration

ﬁlenentary psychology course

. Career Awareness

Interpersonal Effectiveness
Exerciges

Resource kits K-6
4 units for career planning




Name ) Publisher Description

~Non=Traditional Careers for Pathescope Educational Filmstrips and cassettes regarding

Women Films women's work roles past and
- ' present
. Vocational Decisions QED Productions Filmstrips and cassettes for

vocational awareness

'Career Awvareness Singer Career Systems Electronic media and gaming for
Laboratory career awareness '
Careers in Focus McGraw-Hill Career exploration.and
self-discovery
Career Information Center Hoffman Educational Career exploration related to
Systems interests
Job Lab 1 and Job Lab 2 Houghton Mifflin- Career exploration via job

description cards for elementary
and secondary

fSource: Herr and Cramer, 1979, pp. 316-318.




TABLE 11

EXAMPLES OF CAREER GUIDANCE

Name

f, Career Insights and
H1¢Se1f-Awareness Games (E)

i;’EXPO 10: Exploring Career
=" Interests (E)
.7 Job Experience Kits

}Grow ‘Power: A Decision-
Making and Personality
‘ Development Gamek(E)

Steady Job: A Vocational
ﬁ}]Orzentatxon Game

S 'Generatlon'Rap: .The
.. Parents and Kids Game

/'Soope Visuals 16:

- Career
"'+ Crosswords

" Life Career

Game of Life
- COMPULEARN

" Career Games

. Careers

;{9Community Decisions Games

i Edventure II:
. Guidance Game
;. Edventure Lifelong Learning
- Simulation

Career

h: career Exploration ‘Games - -

SIMULATIONS AND GAMES

Publisher

Houghton Mifflin

Science Research

Educational Activities -

Mafex

Spinnaker
ScholastichBooks
Bobbs-MerrilL

Milton Bradley Co.

U.S. Office of

-Education]

E.N. Chapman

Parker Brothers

Education Ventures'

Abthssociates

Employment Training
Corp.

'Educatzonal Media Corpaw‘
Herr and. Cramer, 1979, P- 320
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: decisxon-makxng

in the future

"finaidg‘jobs'

~Four-career~exploration'strategief

Description

Insight and awareness

Occupational exploration

20 occupatzons for work
s1mu1at1on o

Physical, mental, social,

and
emotional growth awareness i

Attitudes and .behavior relatedﬁﬁ
to employabzllty

Pareutichild interaction
Careers through crossword
puzzles . -

'Career plann:ng .and

Dec:szon-mak:ng 2-8 players
Computer simulation
Career search and dec1szon-mak1n
for grades 8-13
8 occupat:ons and success

Var1ety of decis:on-mak:ng '
s1tuations

20 years in the future and choice::
in the educational marketplac
Educational and work choice

A




funded projects, the U.S. Office of Career Education has awarded a contract to
Health~-Education-Research, Inc. This company produces on a subscription

basis, a monthly newsletter (Career Education Service News) and periodic

packets of teacher-oriented lesson plans.

Combating Race and Sex Bias

The previously reported AIR survey of career education instructional
materials71 found considerable race and sex bias. For commercial materials,
51 percent contained a few (one or two) instances of race bias, while
7 percent contained extensive race bias. The situation was substantially
worse with sex bias, 47 percent reflecting some bias and 29 percent reilecting
extensive bias. The average material contained a few positive references to
ethnic minority groups and females, but approxiamtely 25 percent of all
materials made reférence only to white males. For the sample of noncommercial
materials, 70 percent were found to be free of race bias and 51 percent were

found to be free of sex bias. ‘

Concern to combat race and sex bias prompted EPIE Institute to include a
chapter on each in its NIE supported publication on career education
instructional materials.72 These are excellent discussions on how to detect
race and sex bias and how to counteract their effects in the classroom. Also

included axe checklists to be used in evaluating instructional materials.

In a 1977 publication entitled Sex Fairnmess In Career Education,73 three
categories of materials and resources are provided to aid in eliminating sex
stereotyping and sex bias. These materials are displayed in Tables 12, 13,

and 14. The pumber of resource and instructional materials for eliminating

race sterotyping aad bias appears to be significantly less than those

available for eliminating sex stereotyping and bias.

Career Information for Special Groups

The AIR survey74 of instructional materials found about 10 percent of
commercial materials and 5 percent of noncommercial materials addressed to the

needs of 'special populations" (i.e., culturally different, ethnic, females,

77
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TABLE 12

RESOURCES ROR SEX PAIR MATRRIALS

Author

Title

Yr. of
Pub.

Hajor Topics

Wailability

American Associa
tion of School
Administrators

Birk, Janice M.,

Cdoper, Jackie,
and Tanney, Mary
Faith

Houghton Mifflin

Ivins, Linda G.

Hacaillan

Sexlguality in

Educational

Materials

Raciai and Sex-
Role Stereotyp
ing in Career

Information

‘Awoiding Stereo~

types: ' Princi
ples and Appli
cations

———

Tnservice Teach

er Awareness/
Evaluation
Skills

|

Guidelines for

A —————

Creating Posi
tive Sexuval and

1975

1913

1976

forth-
coming
(late
1977)

1975

Assessment techniques,
guidelines for sex
fair language usage

~ Slide-tape presenta
tion, assessment in

strument, data on in
formation materials

Guidelines for sex
fairness in materials,
including specific sec-
tions on'"roles and

activities" and "language"

Materials to pronote

skills in the evalua-
tion of textbooks and
program materials and
in the development of
non-sexist curriculum

Speéific‘guidelines
for teachers' materials
and texts in a varjety

~ of content areas

American Association of

School Administrators
1801 ¥, Moore Street
Arlington, VA 22209
§2.50

Janice §, Birk
University of Haryland
Counseling Center
Shoemaker Building
College Park, HD 20742

Houghton Miff1in
Boston, MA

Us. Linda G, Ivins
YWCA of Oahu
University Branch

1820 University Avenue

JHonolulu, Hawaii 9622

Hacmillan
New York, NY

1l



TABLE 12

RESOURCES FOR SEX PAIR MATERTALS

Author Title Yr. of Hajor Topics Availability
Pub, -
Women on Words Guidelines for forth- Includes checklist for Wouen on Words and Images
and Inages Sex-Fair Voca- coming evaluating sex bias in P.0. Box 2163
tional Educstion (Sept. vocatioual education Princeton, NJ 08540
Materials 1917) materials and guide-

lines for the creative
use of sex-biased
materials

MM:MmMMWMQMHJ&
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TABIE 13

Haterials for -
Conbating:Sex

 Stereotyping in

Hone‘Economic‘sl

Fanilx-l.ivingI

and- Career Aware-

ness Courses

Home Economics

MATER1ALS FOR USE WITH STUDENTS
 Tuthor Title r, of Najor Topics Wvailability
| Pub, Type
1 Ahlua, Carol Fehinist Resources 1975 Biblibgraphy Sections on The Stu=  Feminist Press
- and Fralley, for Schools and ‘ ~of Curricular deat, The Teacher, College at 01d Westbury
- Jackie - Colleges: A Guide - Haterials The Counselor, Health  Box 334
to Curricular and Home Ecomonics 0ld Westbury, NY 11568
~ Materials Kits and Games
HQMWMs Twelve Like You 1975 AmmML mmﬂmmmm"rmmwmmmmw
- Company ‘ 16 m filn, discuss their ideas 1111 N, Las Palmas Ave.
: 15 minutes and experiences Hollywood, CA 90038
'Centér for Equity Career Ed Curriculun Lessons, learﬁing ac-  Maple Heights City
Equity Ca- ucation Curriculy Guide-Grades tivities, evaluation School District
reer Educa- lue Guide 3,6,8, 8§10 suggestions and The Center for Equity
tion recomsended materials  Career Education
5300 Clement Drive
Maple Heights, O 44137
Cornerstone Looking at Tomor 1975 Audiovisual, Young women shown Corherstone Productions
Productions rov: What Will 16 om filn, vorking in a range 6087 Sunset Blvd.
| You. Choose? 16 hinutes of occupations from  Suite 403
bricklayer to violin  Hollywood, CA 90028
maker
" Feminists Planxiing for Free 1975 Curriculuy Career Awareness, Feminists Northwest
Northwest Lives: Curriculu materials Fanily Living, 3038 Nicklas Place, N.E.

Seattle, WA 98105
$3 '50

LI.J



j, Author

tio

plans

Decisions, Job Char-
acteristics, Status

of Careers, and Life

Cycles

Title Tr. of Hajor Topics Availability
Pub. Type
~ Guidance Women Today 1974 Audiovisual, Key issues of sex Guidance Associates
Associates filwstrip fairness are defined 757 3rd Avenue
and explored New York, NY 10017
. Kane, Irene, People at Work 1975 Audiovisual 20 b/v photos of men  Change for Children
- Copi, Tom (photographs) and vomen in non- 2588 Mission Street
and Cade, traditional occupa- No. 226
 Cathy tions San Francisco, CA 94110
‘ §6.00
- Leib, Sex, Roles: Past, 1975 Bibliography Guide to simulations  The Population Institute
Prudence Present and games, and activities  Organization Liaison
Future ' Division
110 Maryland Ave., N.E,
Washington, D.C. 20002
§.50
HeClure, Women in Science 1976 Individual Specific information  The American College
Gail T. and Technology: reading or about careers in Testing Program
Careers for To group use science and technol-  P.0. Box 168
day and Tomorrow ogy Tova City, IA 52240
§1.50
Hedsger, Women at Work 1975 Individual Women at work in 188  Sheed and Ward, Inc.
Betty reading or different occupa- New York
group use tions, including §7.95
many non-traditional
occupations, photo-
graphs and commen~
tary
- Hinneapolis Elininating Sex Seconday 19 topics, including  Board of Education
Board of Bia in Educa- level lesson Career and Family Special School District
- Education

H
807 N.E. Broadvay
Hinneapolis, MN 55413
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-~ Ruthor

matg:{als‘

Title Yr. of Najor Topics Availability
Pub. Type |
- Mitchell, -1 Can Be Any- 1975 Individual Descriptions of ca College Board Publica=
- Joyce . thing: Careers reading or reer areas, specific tion Orders
Slayton - and Colleges for group use infornation about Box 2815
- Young Women vhich schools have Princeton, NJ 08540
- most women in nop- §6.50 hardcover
traditional areas §4.50 paperback
" 'Mitchell, . - Free to Choose: 1976 Individual Delacorte Press
- Joyce Decicion Haking reading or New York
~ Slayton for Young Hen group use §7.9
National Hard Hats ... 1972 Audiovisual The roles women play  National Association of
 Association High Heels 16am film, in the construction Women in Construction
of Women in | 10 minutes industry - Washington, D.C, Chapter
~ Construction 3340 Odell Road
' Beltville, MD 20705
QPathescope. Non-Traditional 1975 Audiovisual, Women in non-tradi- Pathescope Educational
" Educational Careers for Women 2 filmstrips tional jobs, his- Filns, Inc,
Files, Inc. torically and cur- 71 Veyman Avenue
rently New Rochelle, NY 10802
- Research Elinination Sex 1975 Handbook Sections on the Research and Informa-
- and Inforns- Discrinination Importannce of Non- tion Center
- tion Center in Schools: A Sexist Language, Sex  North Carolina Depart-
Source Book Bias in Instrutctional  wment of Public
Haterials, Sex Bias ~ Instruction
in High School Guid-  Raleigh, NC
ance and Counseling
" Resrouce Today's Changing 1974 Lessons, with Sections on avareness  Resource Center on Sex
Center on Roles: An Approach bebavioral of role stereotypes; Roles in Education
‘Sex Roles to Nonsexist objectives, sttitudes, values National Foundation for
~in Educe- - concepts, and  choices; Where Will the Improvement of
~ tion student "1 be In Five Years? Education

(1201 16th Street, N.W.

Washington, D.C, 20034. .
$3.00



Author

Source: Peterson and Vetter, 1977, pp. 30-33,

Aruitoxt provided by Eic:

~ ERIC

They? What Is My
Future?

Title Yr. of Major Topics Availability
: Pub, Type
Schloat Hasculinity 197 Audiovisual, Assusption, myths, Schloat Productions
Productions 4 filmstrips and stereotypes about 150 White Plains Road
men and masculinity, Tarrytown, NY 10591
new options and
directions
Scholz, How to Decide: 1975 Workbook Sections on: who are College Board
‘Helle T,, A Guide for : you? What do you need =~ Publications
Sosebee, Women to know? How do you Orders
Judith, and take action? Box 2815
Hiller, - Princeton, NY (08540
Gordon P. §5.95
Scott, Vocational Readi- Curriculun Sinulation games and TWeA
Jeanne and ness Package Unit role playing-women in 1215 Lodi Place
Rabin, narriage and careers Los Angeles, CA 900
Haureen today §25,00
Seed, Saturday's Child 1974 Individual Interview with and Bantam Books
‘Sandra reading or photographs of 36 won- New York
group use en on their jobs §1.25 paperback
Vetter, Planning Ahead 195 Curriculu Looking Ahead to Your Center for Voca-
Louise and for the Vorld Unit Occupation, Working tional Education
Sethney, of Work Women ... Who Are 1960 Kenny Road
Barbara J.

Columbus, OH 43210

Teacher manual

32,50

Student Materials

§1.50

Conplete set,
including treng-
parency masters

transparency maste
$4.50



TABLE 14

INSERVICE EDUCATION RESOURCES

Author

Title

Ir. of
Pub.

Hajor Topics

Availability

j Ben, Sandra L, and
Bem, Daryl J.

Calabrese, Marylyn
‘B,

(Clark, Susan

" Ellis Associates
- Ine.

Training the Woman To
Know Her Place: The
Social Antecedents of

* Women in the World of

Work

1975

Public School Districts Forth-
coming

Comprehensive Package

Inservice Teacher
Training Modules
Elenentary/
Secondary Levels

- Expanding Nontradi~

-tional Opportunities
in Vocetlonnl Educa-
tion

Forth-

coming

-9

PR

Socialization practices
and current realities for
women and work

Facilitation packets for
implementing a systems

approach for eliminating
sex discrinination in -
the institutional struce

ture, policies, and op-

erations of a public
school district

Hndnlen to elipinate

“elenents of sex role

role socialization from

" the elenentary/secondary
| levels Lo

Three Insetvnce training

‘ :rpackeges “Approaches

 Expanding. Nontraditnonal

Opportunities.in Voca~

- tional Ecucation “Barriers

-t Expanding Nontradi-
- tional Opportunitles for

Vocetlonnl Education'Stu~

"_dents, and Legislation
Addressing Equal.Oppor--

~ "tunity in Vocational -

‘_Educatnon end Enploynent

Peansylvania Department of
Education

Division of Pupil Personnel
Services

Box 911

Harrisburg, PA 17126

Hs. Marylyn E. Calsbrese
Tredyffrin/East Town
School District

507 Howellville Road
Berwyn, PA 19312

3

Ms. Susan Clark

Hope School District 1-A
117 Bast 2nd Street
Hope, AR 71801

'Ellis Associates, Inc.
~P.0, Box 466

College Park, MD. 20740



Author Title Tr, of Hajor Topics Availability
Pub,
Enaa Willard Task "Joan and Paul" in 1973 Teaching guide for a role-  Box 14220

Force on Education

Farmer, Helen 8,
and Backer, Thomas

Feminists North-
vest

House, Elaine and
Katzell, Mildred
E. (eds.)

Haisel, Hary Lou

New Hampshire Depart-

" ment of Bducation

Sexism in Education

New Career Options Forth-
for Woman coming
(1977)

Whatever Happened 1975
to Debbie Kraft?

Facilitating Ca~ 1975
reer Development

for Girls and

Vomen

Seventh/Bighth/ Forth-
Grade/ Middle coming
Pupils Teacher

Training Resource

Guide

Multi-Hedia Kit

playing approach to vo-
cational counseling; Cur-
riculun planning; Career
counseling; Male-female re-
lationships: Job finding;
Reising children

Three part series: A
Counselor's Source book,
Things Are Looking Up,
and Selected Annotated
Bibliography

Avareness gane for educa-
tors, counselors, students
and parents

Report of National Voca-
tional Guidance Associg-
tion Conference on gui-

dance and women

Sex fair learning in
career education, career
education resource guide

Hanual fbr organizing and
conducting workshops with
100 items

University Station
Hinneapolis, MN 55408
§3.50

Human Sciences Pregs
12 Fifth Avenue
New York, NY 10011

Feminists Northwest

5038 Nicklas Place, N.E.,
Seattle, WA 98105

§.50

American Personnel and
Guidance Association

Publication Sales

1607 New Hampshire
Avenue, N.W,

Washington, D.C. 20009

Hrs. Mary Lou Maisel

Vaterville Board of
Education

Pleasant Street

Waterville, ME 04901

SEGO PROJECT
American Personnel and

- Guidance Association
1607 New Hampshire Ave.,

Naw. '

Washington, D.C. 20009
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Author Title Ir. of Major Topics Availability
Pub, ,
. Smith, Walter §. Teacher Training Forth- Modules and a/v's on be-  Dr. Walter 5. Smith

Stebgins, Linda B.;
Agers, Nancy L. and
Rhodes, Ilana

Package Preservice/ coming
Inservice Ele-
mentary Level

Sex Fairness in 1975
Career Guidance:
A Learning Kit

Source: Peterson and Vetter, 1977, pp. 34-36.

131

havior and attitudes

of teachers, sex role
stereotyping avareness, and
techniques to combat
problens of sex role
stereotyping

Orientation to sex fair-

ness; Recommednations for
a comprehensive sex-fair
career guidance program;
Guidelines and recommen=
dations for sex-fair use
of career interest inven-

- tories; Resource guide.

Includes supplenentary
materials: pre- and
post-assessment tech-
niques; Spirit masters;

. Transcripts of counselor-
" client interactions; Role
. play scenarios; Audio-

tape of four counseling
interviews

University of Kansas

School of Education

Departmeat of Curriculum
and Instruction

Bailey Hall

Lawrence, KS 66045

Abt Publications
55 Wheeler St.

. Cambridge, MA 02139

§15.00
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gifted and talented, incarcerated, mentally handicapped, physically
handicapped, problem reader and senior citizen). Not surprising, a greater
proportion of noncommercial materials have been deveioped for mentally and
physically handicapped than have commercial materials. Commercial materials
address the needs of females more than any other special population. Only a
handful of materials were identified for culturally different, ethnic and
problem reader populations. - Of those materials developed for special
populations, they tended to receive ""average" ratings in terms of presence of

objectives and learner performance evaluation.

Since completion of the AIR survey in 1975, a substantial number of texts
and reference materials have been written on career and vocational education

for "special needs students":

-

1. Appleby, J.A. Training Programs and Placement Services. Salt
Lake City: Olympus Publishing Company, 1978. b

2. Bailey, L.J. (ED) A Teacher's Handbook on Career Development
for Students with Special Needs: Grades K-12. Springfield,
Illinois: Illinois Office of Education, 1977, 250 pp.

3. Brolin, D.E. and Kokaska, C.J. Career Education for

Handicapped Children and Youth. Columbus, Ohio: Charles E.
Merrill Publishing Company, 1979.

4. Brolin, D.C., McKay, D.J. and West, L.L. Trainer's Guide to
Life Centered Career Education. Reston. Virginia: The
Council for Exceptional Children, 1978.

5. Cook, P.L., Dahl, P.R. and Gale, M.A. Vocational
Opportunities. Salt Lake City: Olympus Publishing Company,
1978.

6. Dahl, P.R., Appleby, J.A. and Lipe, D. Mainstreaming
Guidebook for Vocational Educators. Salt Lake City:
Olympus Publishing Company, 1978.

7. Gardner, D.C. and Wazren, S.A. Careers and Disabilities:
‘A Career Education Approach. Stamford, Connecticut:
‘Greylock Publishers, 1978.

8. Gillet, P. Career Education for Children with Learnin
Disabilities. San Rafael, California: Academic Therapy
Publications, 1978.

15
. [
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9. Hoyt, K.B. Career Ecucation for Special Populations.
Washington, D.C.: U.S. Office of Career Education, 1976.
26 pp. (ED 132 428).

10. Lutz, R.J. and Phelps. L.A. Career Exploration and

Preparation for the Special Needs Learner. Rockleigh, New
Jersey: Allyn and Bacon, 1977.

11. Vocational education - and end to dependency. Common Sense
from Closer Look, Newsletter published by the Parents'
Campaign for Handicapped Children and Youth, Summer 1978,

12 pp. e
12. Vocational Education of Handicapped Students: A Guide for

Policy Development. Reston, Virginia: The Council for
Exceptional Children, 1978.

13. Wwall, J.E. (Ed) Vocational Education for Special Groups:
Yearbook 6. Washington, D.C.: American  Vocational
Association, 1976.

Text and reference materials of this type generally precede the
development of student instructional materials. The writer's knowledge of
instructional materials for career and vocational education leads him to
believe that a greater proportion of materials for épecial populations now

exist than was the case at the time of the AIR survey.
»
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CHAPTER SIX
SUMMARY AND RECOMMENDATIONS

Specific findings and conclusions related to the various Ppolicy issues
are integrated into the discussion of each chapter. As a result,'only major
conclusions are provided here: (a) Learning abouc and preparing for work in
each »f its various forms (vocational' education, career guidance and
counseling, career education, employment a'ndv .training). has become a
significant theme in education at all age levels. Differen_ces among the
various professional 'fields appear minimal in relation to their shared
comonalities. The future of education-work programs is a subJect for
considerable optimism. (b) The conduct of ‘past and present education-work

programs has provided insight into program strategies and principles that work .

successfully. A pot pourri of model programs have. _been deve1oped that . are
potentially rep}.icable in a- variety -0f. other : settings.b Particularly'
impressive iz the number of succc.ssful programs in career education that have':'
been developed during its relatively short life span..- tc) A number of
anomalies characterize -the. - education-work literature for youth. work
‘ attitudes and values of youth are more positive than popular'fijisdom suggests H
the desire ef youth for assistance with career planning is much greater than"_

-the level of assistance actually received° parental interest in and’ support: e
.. for. education-work programs appear “to be greater than that expressed by,_:'- :
’.‘_“-,teachers and other educationists. . - Given the needs that exist, it is:_'-kz‘f,';,_.f}
Ma.i»hear?ening that a body of research is:,, accumulating:_.to sugg_est_. that

| information to youth., (e) Education-work inst ctional:.l..mat '
on whole new character. Pa ticularly noteworthy ‘ :

comercially produced materials. The elimination of race and sex bias is a . o




conscious concern of curticulum theorists and is gradually being reflected in

 improved materials.

The previous chapters contain many specific conclusions and implications
for additional research. Following are eight major recommendations that
Youthwork should comnsider as it works toward the long-range goal of reducing

youth ‘unemployment and other related education-work tramsistion problems.

1. Short projects of the type carried out under the present contract
suffer from having tc¢ address too many broad issues in too little time.
Future contractual activities should concentrate on doing more thorough and
exhaustive literautre reviews on spec:.f:.c topical areas 1like Jobseelung‘
skills, work attitudes and values, the role of counselors in youth employment
and training programs, and the like.

2. Writers of literature reviews should be provided more time in

complet.ing' work assignments. Unavoidable delays are often encountered in
‘ordering materials for ERIC or other agencies and publishers, and in
correslionding with project direct.oré about oﬁ-Q’oing research. Literature
reviews that rely only on conventional sources and material "on the shelf" are
unduly limited. Serendipity is a characteristic of research that should be
encouraged, not stifled. ’

3. Some type of comprehensive theory-building model should be developed
to provide direction for literature reviews ond to aid in monitorihg and
up-dating the state of the art as it evol§es. One approach might be to
develop research summaries on various constructs of the type provided by
'Crites in his clagsic text on Vocational Psychology. 5 Another useful
approach worth comsidc-~ing is that taken in the ‘USCE pol:.cy paper on ‘career

education in which "basic concept assumptions" and "programmatic assumptions"
have been identified. 76 For example, the following programmatic as;umption,
"Good work habits and positive attitudes toward work ran be taught effectively
to most individuals. Assimilation of such knowledge is mest effective if
begun in the early childhood years." pr'ovides 'a -peint ‘of departure for

exam.ning past theory and research az well as to suggest des:.gns for future

: empirical research.




4. What is the role of literature reviewers once a paper has been
completed? By virtue of the experience gained in conducting a review, such
persons become potentially valuable resources in planning next steps. Written
recommendations are only one means of sharing knowledge gained. Interpersonal
dialogue is another means that should be provided for. Literature reviewers
should be invoived in formal "debriefings" and "brainstorming" activities with

feder:al policy-makers in formulating future research agendas.

5. The lack of commonly understood and applied terms and concepts is an
impediment to improved communications in the various education-work fields.

The federal government should adopt a glossary of career development concepts

of the type proposed by Super.77 The term 'career-type work" used in
78

Toward a Federal Policy on Education and Work'~ is an example of a phrase that

detracts from efforts by Super and others to develop a glossary of constructs
linked to psychological theory. Careers are persop-centered and not

occupation or work centered.

6. Future research and programmatic efforts for youth should continue
to distinguish among different clientele and their different educational and
occupational needs. Several examples will illustrate this. In-school youth
in the process of formulating future career goals have much different needs
than out-of-school youth looking for a specific job. Youth wanting a job
while attending college have much different needs than a high school dropout
wanting a job to help support self and family. The role of career information

must necessarily differ from various clientele. The concept of learning style

that is currently attracting attention in the national press should be

investigated in relation to its implications for education-work programs.

7. The commercial publishing industry has produced some impressive
examples of education-work instructional materials. Publishers have a role to
play in advancing the implementation of education-work programs that has not
been given adequate consideration. This is a subject having far-reaching
implications for policy and programming. 1t may be, for example, that the
federal government should concentrate WMts efforts on producing career

information for handicapped learners and other special groups and leave to

137



private enterprise the development of materials for more conventional groups,
as they currently do in other areas of education. '

8. Plans should be developad now for synthesizing and disseminating
knowledge gained from the o¢peration of current Youthwork and other YEDPA-CETA
funded demonstration projects.

92



REFERENCES AND NOTES

1. Bailey, L.J. "Implications of the Current Interest in Education=-Work Work
Concepts." Journal of Industzial Teacher Education, 1978, 15(3),
55-68.

2. The intent here is to provide four functional categories that aid
understanding of work-education programs. None of the categories
are mutually exclusive.

3. Panel of Consultants on Vocational Education. Education for a Changing
World of Work. Washington, D.C.: U.S.Government Printing Office,
1964, p. 18.

4. 1Ibid. p. 49.

5. Mangum, G.L. Reorienting Vocational Education. Ann Arbor, Michigan:
Institute of Labor and Industrial Relations, 1968, p. 1. '

§. Notes and Working Papers Concerning the Administration of Programs
Authorized Under Vocational Education Act of 1963, Public
Law 88-210, As Amended. Washington, D.C.: U.S. Government Printing
Office, 1968, p. 49. .

7. Bailey, L.J. and Stadt, R.W. Career Education: Neu Approaches to Human
Development. Bloomington, Illinois: McKnight, 1973, p. 59.

8. Herr, E.L. and Cramer, S.H. Career Guidance Through the Life Span:
Systematic Approaches. Boston, Massachusetts: Little, Brown and
Company, 1979, p. 6.

9. Ginzberg, E., Ginsburg, S.W., Axelrad, S., and Herma, J.L.

Occupational Choice: An Approach to a General Theory. New York:
Columbia University Press, 1951.

10. Super, D.E. "A Theory of Vocational Development." American Psychologist,
1953, 8, 185-190.

11. Super, D.E. The Psychology of Careers. New York: Harper and Brothers,
1957, p. 185.

12. Herr and Cramer, 1979, p. 8&9. Note how this shift away from meeting the
needs of the labor market to meeting the needs of people parallels
the reorientation of vocational education.

13. Among the more prominent publications were: Osipow, S.H.
Theories of Career Development. New York: Appleton-Century-Crofts,
1968; Crites, J.0. Vocational Psychology. New York: McGraw-Hill,
1969; Demos, G.D. and Grant, B. (Eds.) Vocational Guidance Readings.
Springfield, Illinois: Charles C. Thomas Publisher, 1965;
Peters, H.J. and Hansen, J.C. (Eds.)

Vocational Guidance and Career Development: Selected Readings. New
York: The Macmillan Company, 1968; Zytowski, D.G. (Ed.)

Vocational Behavior: Readings in Theory and Practice. New

ERIC- - o - 13F




York: Holt, Rinehart and Winston, 1968; Borow, H. (ED.) Man in a
World at Work. Boston, Massachusetts: Houghton Mifflin Company,
1964; Roth, R.M. Hershenson, D.B., and Hilliard, T. The Psychology
of Vocational Development: Readings in Theory and Research. Boston,
Massachusetts: Allyn and Bacon, 1970.

14. Herr and Cramer, 1979, p. 13.

15. Association for Counselor Education and Supervision. "Position Paper on
Counselor Preparation for Career Development/Career Education."
Washington, D.C.: ACES, 1976, pp. 10 & 11.

16. Marland, S.P. "Career Education. Now". Address given at the NASSP
Convention. Houston, Texas, Janyary 23, 1971.

17. Ben Brodinsky in a December 1979 article in the Phi Delta Kappan
characterizes career education as "the decade's moderate success
story".

18. See Bailey and Stadt's (1973, pp. 264-268) discussion of the 1969
"National Conference on Exemplary Programs and Projects".

19. Herr, E.L. "Unifying an Entire System of Education Around a Career
Development Theme". Atlanta, Georgia, March 1969.

20. Herr, E.L. Review and Synthesis of Foundations for Career Education.
Columbus, Ohio: The Center for Vocational and Technical Education,
March 1972, p. 8.

21. Index of Interim, Supplemental, and Final Reports from Career Education
Pilot Projects Supported Under Part C and Part D of Public Law 90-576.
Columbus, Ohio: The National Center for Research in Vocational
Education, May 1978.

22. Bailey, L.J. "Current Status of Career Ecucation". Illinois Career
Education Journal. 1975, 32(4), 29-31.

23. Profiles of Career Education Projects. Washington, D.C.: U.S. Government

Printing Office, December 1976, pp. xii and xiii.

24. Hoyt, K.B. An Introduction to Career Education: A Policy Paper of the
U.S. Office of Education; Washington, D.C.: U.S. Government Printing
Office, 1975, p. 4. ‘

25. Public Law 95-207. C(Career Education Incentive Act, December 13, 1977.

26. National Commission for Manpower Policy. From School to Work:
Improving the Transition. Washington, D.C.: U.S. Government Printing
Office, April 1976.

27. Rite of Passage: The Crisis of Youth's Tramsition from School to Work.
New York: National Child Labor Committee, 1976.

140 94



28.

30.

31.

Wirtz, Ww. The Boundless Resource: A Prospectus for an Education-~
Work Policy. Washington, D.C.: The New Republic Book Company, 1975.

Stevenson, W., Seninger, S.F. and Mangum. S.L. The Lingering Crisis
of Youth Unemployment. Kalamazoo, Michigan: W.E. Upjohn Institute
for Employment Research, 1978.

Mangum, G.L. Career Education and the Comprehensive Employment and
Training-Act. Washington, D.C.: Office of Career Education, February
1978.

Job Strategies for Urban Youth. Scarsdale, New York: Work in American
Institute, June 1979.

32. Hoyt, K.B. "Community Resources for Career Education". Occupational

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

Outlook Quarterly, 1977, 21(2), 20-21.

Youth Program Models and Innovations. Washington, D.C.: Employment and
Training Administration, Office of Youth Programs, February 1979.

Mangum, G. and Walsh, J. Employment and Training Programs for Youth:
What Works Best for Whom? Washington, D.C.: U.S. Government Printing
Office, May, 1978.

Task Force on Education and Employment, National Academy of Education.
Education for Employment: Knowledge for Action. Washington, D.C.:
Acropolis Books LTD., 1979.

Bridging the Gap: A Study of Education-To-Work Linkages. New York:
College Entrance Examination Board, 1975.

The criterion "facilitating career development" is used here in preference
to the more limited criterion of "job placement". See Introduction
for this paper, issue number 1.

Mangum, 1978, pp. 46 & 47.
Jobs for the Hard-to-Employ: New Directions for a Public-Private

Partnership. New York: Committee for Economic Development, Janaury
1978, pp. 53-59.

Mangum, 1978, p. 33.

Delore, R.H. '"Youth Employment and the Private Sector". In Increasing
Job Opportunities in the Private Sector. A Special Report of the
National Commission for Manpower Policy, Special Report No. 29.
Washington, D.C.: U.S. Government Printing Office, November 1978,
p. 224.

Galligher, D. '"Community Efforts to Link Education and Work". In
National Commission for Manpower Policy, 1976, p. 153.

Delore, 1978, p. 223.

147



44, Ibid, p. 226-232.

45.  Yankelovich, D.  The New Morality: A Profile of American Youth in
the 70's. New York: McGraw-Hill Book Company, 1974.

46. See also the following study of Pennsylvania college students in which
youth express similar favorable positive attitudes toward work.
Gottlieb, D. Youth and the Meaning of Work. University Park,
Pennsylvania: The Pennsylvania State University, 1973.

47. Rockefeller, J.D. The Second American Revolution: Some Personal
Observations. New York: Harper & Row, 1973.

48. Prediger, D.J., Roth, J.D. and Noeth, R.J. Nationwide Study of Student
Career Development: Summary of Results. Iowa City, Iowa: The
American College Testing Program, 1973.

49. Parish, P.A., Rosenberg, H. and Wilkinson, L. Carcer Information:

Resources, Applications, and Research, 1950-1979. Boulder, Colorado:

University of Colorado, 1979, p. 6.

50. "Fifth Annual Gallup Poll of Public Attitudes Toward Education".
Phi Delta Kappan, 1973, 55 (1), 38-51.

51. "The Third Annual Survey of .the Public Attitudes Toward the Public
Schools." Phi Delta Kappan, 1971, 53(1), 33-48.

52. Parish, Rosenberg and Wilinson, 1979, pp. 607.

53. Garbin, A.P., Campbell, R., Jackson, D.P. and Feldman, R. Problems in
the Transition from High School to Work as Perceived by Vocational
Educai va. Columbus, Ohio: Center for Vocational and Technmical
Education, 1967. .

54. Leshner, 5.S. and Snyderman, G.S. "Job Seeking Patterns of Disadvantaged
Youth”. Employment Service Review, November 1966, 53-55.

55. Parnes, H.S. and Kohen, A.I. Occupational Information and Labor Market

Status: The Case of Young Men. Columbus, Ohio: The Ohio State
University Center for Human Resource Research, September 1973.

56. Prediger, Roth and Noeth, 1973.
57. Ibid, p. 17.

58. Katz, M.R., Miller-Tiedeman, A., Osipow, S.H., and Tiedeman, D.V.

The Cross-Sectional Stocy of Early Career Development as Revealed
by the National Assessment of Educational Progress, Washington D.C.:

U.S. Government Printing Office, Janauary 1977.
59. Tillery, D. Distribution and Differentiation of Youth: A Study of

Transition from School to College. Cambridge, ' Massachusetts:
Ballinger Publishing Company, 1973.

142 96



60.

Mangum. G.L. Employability, Employment, and Income: A Reassessment

of Manpower Policy. Salt Lake
Company, 1976, p. 145.

City, Utah: Olympus Publishing

Labor Market Intermediaries. A Special Report of the National Commission

for Manpower Policy, Special Report No. 22. Washington, D.C.: U.S.

Wegmann, R.G. "Job-Search Assistance Programs: Implication for the

6(4), 271-271.

"Systems of Career/Occupatinal Infomation for Youth and Other CETA

Participants: Guidelines and Considerations for CETA Prime Sponsors'.

Training Administration, Office of

61.
Government Printing Office, March 1978.
62. Mangum, 1976, p. 144.
63.
School". Phi Delta Kappan, 1979,
64.
Washington, D.C.: Employment and
Youth Programs, July 1979.
65. Parish, Rosenberg and Wilkinson, 1979, pp. 29 & 30.

66.

67.

68.

69

71.

72.

73.

74

The Status of the NOICC/SOICC Network.

Washington, D.C.: National

Occupational Information Coordinating Committee, May 1, 1979;
A Study of State Occupational Information Development and

Utilization Efforts. Washington, D.C.: National Occupational
Information Coordinating Committee, July 1978.

See the following publication for related events in the history of

vocational guidance: Borow, H. (Ed.) Man in a World at Work. Boston,
Massachusetts: Houghton Mifflin Company, 1964, 45-64.

NOICC-Related Activities: A Review of Federal Programs. Washington,

D.C.: National Occupational Information Coordinating Committee, July

1979.

. Parish, Rosenberg and Wilkinson, 1979, pp. 7 & 8.

Health Careers Guidebook, Fourth Edition. Washington, D.C.: U.S.

Goverment Printing Office, 1979.

McLaughlin, D.H. Career Education in the Public Schools 1974-75:

A National Survey. Palo Alto, California: American Institutes for

Research, May 1976.

I\
See Chapters Two and Three in EPIE Career Education Selection & Evaluation

Tools: Volume 1, How to Select and Evaluate Instructional Materials.

New York: EPIE Institute, 1975.

Peterson, M. and Vetter, L. Sex Fairness in Career Education, Information

Series No. 109. Columbus, Ohio:
1977.

. McLaughlin, 1976, pp. 158 & 159.

~151£? 97

The Center for Vocational Education,



75. See Chapter 13 in Cirtes, J.0. Vocational Psychology: The Stud

of Vocational Behavior and Development. New York: McGraw-Hill Book
~ Company, 1969. '
76. Hoyt, 1975, pp. 4-8.

77. Supef, D.E. "The Babble That is Babel: A Basic Glossary for Career
Education". Journal of Career Education, 1979, 5(3), 156-171.

78. S'tetn, B.E.. Toward a Federal Policy on Education and Work. Washington,
D.C.: U.S. Government Printing Office, March 1977.

98



APPENDIX A

LISTING OF 267 DOCUMENTS
IDENTIFIED BY COMPUTER

SEARCH OF ERIC DATA BASE,
JANUARY 1974 THROUGH SEPTEMBER
1979 FOR "YOUTH EMPLOYMENT"
SEARCH DESCRIPTOR ’

145



CILJE Documents

Martinez, D. R. Hispanic Yotith Emplbyment: Programs and Problems. AGENDA,
1979,9 (1), 14-16. (EJ 199 938).

YEDPA Focus: The Tennessee Transition. Site Report No. 1. VocEd, 1979,
54 (2), 47-48. (EJ 199 202). '

Rieder, Corinne H. Tracking Success in Youth Employment. VocEd. 1979,
54 (2), 37-39. (EJ 199 199).

Polhémus, Craig; Mounts, Gregory J. A Renewed Deal for Youth Employment.

Occupational Outlook Quarterly, 1978, 22 (3), 14-17. (EJ 197 477).

Silberman, Harry F. Academic versus Vocational Education in the United
States. International Review of Education, 1978, 24 (2), 167-76.
(EJ 195 616).

Hill, Robert B. The Illusion of Black Progress. Social Policy, 1978, 9 (3),
14-25. (EJ 193 598).
Young, Anne McDougall Students, Graduates, and Dropouts in the Labor Market,
October 1977. Monthly Labor Review, 1978, 101 (6), 44-47. (EJ 191 951).

Deutermann, William V., Jr.; Brown, Scott Campbell, Voluntary Part-Time.
Workers: A Growing Part of the Labor Force. Monthly Labor Review, 1978,
101 (6), 44-47. (EJ 191 951). )

Leon, Carol, Young Adults: A Transitionmal Group with Changing Labor Force
Patterns. Monthly Labor Review, 1978, 101 (5), 3-9. (EJ 191 937).

Court, Arne, The States as Brokers for Federal Jobs Programs. VocEd, 1978,
53 (6), 52-54. (EJ 191 935).

Feldman, Marvin J. Plenty of Work: Not Enough Jobs. VocEd. 1978, 53 (6),
48-51. (EJ 191 934).

Gess, Larry R. A National Policy for Job Creation and Youth Development.
VocEd, 1978, 53 (6), 43-47. (EJ 191 933).

Derber, Charles, Unemployment and the Entitled Worker: Job Entitlement and
Radical Political Attitudes among the Youthful Unemployed. Social
Problems, 1978, 26 (1), 26-37. (EJ 191 743).

Flynn, Brigid Sullivan, Michigan Puts the Unemployed to WORC. Parks and
Recreation, 1978, 13 (5) 47-67. (EJ 189 530).

Mundy, Jennifer A., Science and Technology in Schools and Working Life: Are

We Aiming in the Right Direction? Comparative Education, 1978, 14 (2)
109-20. (EJ 188 154).

Reubens, Beatrice G. The Interface between Schcol and Work: The Employment
Service in Japan, Sweden and Great Britain. TIllinois Career Education
Journal, 1978, 34 (4), 18-23. (EJ 182 942).

100

14¢



Herr, Edwin L., Long Thomas E. Making Youth Aware of the World of Work: An
International Perspective. Illinois Career Education Journal, 1978,

34 (4), 7-14. (EJ 182 941).

Cooper, Maudine Rice, NUL Youth Programs. Urban League Review. 1977, 3 (1),
46-56. (EJ 182 540).

Anderson, Bernard, The Youth Unemployment Crisis. Urban League Review, 1977,
3 (1), 16-21. (EJ 182 536).

North, Henry, The Plight of Unemployed Black Youths. Crisis. 1978, 85 (5),
160-1. (EJ 182 514). :

Feldman, Lloyd, OECD Nations Launch Youth Job Programs. Worklife, 1978,
3 (3) 2-8. (EJ 180 950).

Mahoney, James, Education-Work Council: The Puerto Rican Experience.
Community and Junior College Journal, 1978, 48 (5) 22-3. (EJ 178 081).

Sinclair, Michael, Public Policy to Improve the Employability of Young People.
Educational Planning, 1977, 4 (2), 94-105. (EJ 177 614).

Gartley, Wayne, Some Reasons for Youth Unehployment. School Guidance Worker,
1978, 33 (3), 14-7. (EJ 177 251).

Dayton, Charles W. The Dimensions of Youth Unemployment. Journal of
Employment Counseling, 1978, 15 (1) 3-27. (EJ 177 175).

Higgins, Kitty, The Youth Employment Act: What Is It? American Vocational
Journal, 1978, 53 (1) 42, 44-6. (EJ 175 166).

Better Job Information and Training Ahead for Unemployed Youth. American
Vocational Journal, 1978, 53 (2) 23-4. (EJ 175 136). ~

Hoy, John D. Higher Education and Youth Unemployment. Educational Record,
1978, 59 (1), 70-6, (EJ 173 875).

Cullen, Bud, The Importance of Effective Guidance. Elements of Technology,
1977-78, 7 (4), 14-5. (EJ 173 079). .

Bodine, Merle W. Manpower Legislation--Past, Present and Future. Wisconsin -
Vocaticnal Educator, 1978, 2 (2), 5-7. (EJ 173 015).

Lehrmann, Eugene, Youth Unemployment; Voc Ed as Partner or Reactor? American
Vocational Journal, 1977,752 (9), 30-3. (EJ 172 966).

Blau, Ruth S., Holmes, Deborah A. Meetiag the Mandate to Employ Youth.
Worklife, 1978, 3 (1) 2-7. (EJ 171 123).

Sartin, Robert. Youth Unemployment: Part Problem, Part Sympton. American
Vocational Journal, 1977, 52 (7) 26-30. (EJ 171 112).

101

147



Griffin, Dean, Youth Unemployment: Can Voc Ed Do Anything About It?
American Vocational Journal, 1977, 52 (7), 24-5.

Baal, Ione, There are Jobs for Youth in Des Moines. American Vocational
Journal, 1977, 52 (8), 48, 50, 56. (EJ 169 174).

Kuriakose, P. T., Development and Youth Work: An Indian Point of View.
Aspects: The Internmational Journal of Volunteer Service, 1977, 1 (3), 8.
(EJ 169 158).

Vincent, Murray; Reeder, Rollin, A Health Care Staff Training Model. Health
Education 1977, 8 (3) 14-16. (EJ 168 683).

Kunerth, Jeff, Proven Formula for Employing Youth: 70001. Worklife, 1977,
2 (10), 10-13. (EJ 167 231).

Youth Employment and Unemployment. OECD Observer, 1977, 87, 31-35. (EJ 166
608). .

Matthews, Bruce E.; Yaple, Charles H. YCC: A Recipe for Youth Development.
Conservationist, 1977, 32 (3), 11-12. (EJ 166 570).

Woerner, Louise, Helping the Elderly Help Themselves. Journal of Home
Economics, 1977, 69 (4), 18-20. (EJ 165 430).

Franchak, Stephen J.; Meehan, Merrill L., Evaluating Programs for Placing
Youth in Jobs. Journal of Vocational Education Research, 1977, 2 (1),
1-15. (EJ 165 423). ‘

Woods, Dorothea, Youth Unemployment: Views and Responses. A Global Problem.

Aspects: Revue Internationale du Service Volontaire, 1977, 1 (2), 16-20.

(EJ 165 379).

Westcott, Diane N. 'The Nation's Youth: An Employment Perspective. Worklife,
1977, 2 (6), 13-18. (EJ 163 801).

Dungworth, David, Report from Europe. Educational Forum, 1977, 41 (4),
492-500. (EJ 163 581).

Ebefly, Donald J. A Universal Youth Service. Social Policy, 1977, 7 (4),
43-6. (EJ 161 410).

Gleazer, Edmund J., Jr. A Time to Act. Community and Junior College Journal,
1977, 47 (7), 6-12. (EJ 160 783).

Harris, Robert C. Pending Youth Employment and Training Legislation.
American Vccational Journal, 1977, 52 (5), 21-23. (EJ 160 096).

Manpower Division Looks at CETA. American Vocational Journal, 1977, 52 (2),
71-73. (EJ 154 621).

Education, Work, and the Young. School Shop, 1977, 36 (7), 27-29.
(EJ 154 561). :

143 102



Reubens, Beatrice G. Lessons from Abroad on Employing Youth. Worklife, 1977,
2 (2}, 13-15. (EJ 153 230).

Burdet.sky, Ben. Troubled Transition: From School to Work. Worklife, 1978,
1 (11), 2-8. (EJ 150 967).

Fullerton, Howard N., Jr.; Flaim, Paul O. New Labor Force Projectiomns to
1990. Monthly Labor Review, 1376, 99 (12), 3-13. (EJ 149 792).

Wirtz, Willard, Education/Work Policy: A New Imperative, A New Prospect.
Phi Delta Kappan, 1976, 58 (1) 126-131. (EJ 146 446).

Lieberman, Myron, The Future of the Custodial School. Phi Delta Kappan, 1976,
58 (1), 122-125. (EJ 146 445).

Murray, Len. Young Worker Education. Training Officer, 1976, 12 (7,
172-173. (EJ 145 901).

Helmore, R. L. A Unified Approach to Vocational Preparation. 'Training
Officer, 1976, 12 (7), 160-162. (EJ 145 897).

Silberman, Harry, Improving Work as a Socialization System. Educational
Horizons, 1975-76, 54 (2), 84-9. (EJ 145 756).

Westcott, Diane N. Youth in the Labor Force: An Area Study. Meathly Labor
Review, 1976, 99 (7), 3-9. (EJ 142 453).

David, Bernice F., LEAP, In the Right Direction. Worklife, 1976, 1 (8), 8-13.

Baker, B. Kimball, It's Summer Job Time Again. Worklife, 1976 1 (5), 29-32.
(EJ 137 517).

Frank, Derek. The Cost of Commitment. Training Officer, 1975, 11 (12) 292-4.
(EJ 132 232).

Hedges, Janice Neipert, Youth Unemployment in the year 1974-75 Recession.
Monthly Labor Review, 1976, 99 (1), 49-56. (EJ 130 602).

Grossman, Allyson Sherman, Women in the Labor Force: The Early Years.
Monthly Labor Review, 1975, 98 (11), 3-9. (EJ 127 263).

Guzzardi, Walter, Jr. Education for the World of Work. Fortume, 1975, 92 (4),
124-9, 184, 193. (EJ 125 412).

Vail'eva, E. K. Theé Socio-occupational Status of Urban Youth. Soviet
Education. 1975, 17, 10-11, 5-142. (EJ 124 930).

Gregg, Ednﬁ L. How - Young People Hunt for Jobs. Journal of Business
Education, 1975, 50 (8) 324-5. (EJ 118 916).

Schubert, Richard F. We Need a "Rite of Passage" Between School and Work.
Occupational Outlook Quarterly, 1975, 19 (2), 31-4. (EJ 118 863).




Kicking Off Into Tomorrow. Manpower, 1975, 7.(6), 27-9. (EJ 118 846).

Gifford, Winston C. Firm Support for Summer Jobs. Manpower, 1975, 7 (4),
29-31. (EJ 115 520).

Goldfarb, Robert S. Quantitative Research on the Minimum Wage. Monthly Labor
Review, 1975, 98 (4), 44-6. (EJ 115 467). '

Atherton, John. The Transition from School to Work. Training Cfficer, 1975,
11 (3), 74-6. (EJ 115 456).

Rubber Plastics Processing Industry Training Board. Industrial Training
International 1974, 9 (11), 338-9. (EJ 108 673). '

Uka, N. The Nigerian Youth and Vocational Education. West African Journal of
Education, 1974, 18 (1), 39-43. (EJ 107 586).

Tsong, Peter Z. V. Changing Pattetnq of Labor Force Participation Rates of
Nonwhites in the South. Phylon, 1974, 35 (3), 301-312. (EJ 106 797).

Baizerman, Michael; Cooper, Nicholas C. Working Youths: Select Findings from
an Exploratory Study. Journal of Youth and Adolexcence, 1974, 3 (1),
7-16. (EJ 105 031). :

Tucker, Larry O.; Rooker, M. Ferne. TEP: A Constructive Summer Activity.
Vocational Guidance Quarterly. 1974, 23 (1), 77-79. (EJ 103 890).

Cohen, Eli E. Revenue Sharing and Youth Manpower Programs. New Generation,
1974, 56 (1), 25-28. (EJ 103 386). '

de Figueroa, Teresa Orrego. Youth in Latin America: Reality and
Expectations. Americas, 1974, 26 (1), 1-16. (EJ 103 375).

Aguayo, Al. Middle/Junior High School Counselor's Corner. Elementary School
Guidance and Counseling, 1974, 8 (4), 210-312. (EJ 097 671).

Aronowitz, Stanley, Employér--School Partnerships. New Generation, 1973,
55 (2&3), 23-36. (EJ 097 201).

Slotkin, Herman. Five Company Programs. New Generation, 1973, 55 (2&3),
8-19. (EJ 097 199).

The Employer's Role in the Transition of Youth: From School to Work. A
Conference Report. New Generation, 1973, 55 (2&3), 2-6. (EJ-097 198).

Levine, Dorald M. Schools, Youth, and Employment. IAR Research Bulietin,
1974, 14 (2), 3-7. (EJ 094 559). ,

Eberly, Donald J. An Action Learning Program that Pi.vides a Change, KNASSP
Bulletin, 1974, 58 (380), 30-6. (EJ 093 834).

Adolexcence and the Secondary School. Educational Documentation and
Information, 1973, 187, 15-81. (EJ 090 263).

150




Michelotti, Kopp. Young Workers: In School and Out. Monthly Labor Review,
1973, 96 (9), 11-15. (EJ 083 755).

Marshall, Patricia, Corporate Attitudes Toward Young Workers. Manpower, 1973,
5 (8), 24-28. (EJ 083 687).




ERIC Documents

Compilation of Reports on the 1978 Summer Youth Employment Program.
Volume II. Washington, D.C.: Office of Youth Programs, 1979, (ED 17¢
435).

Compilation of Reports on the 1978 Summer Youth Employment Program.

Volume Y. Washington, D.C., Office of Youth Programs, 1979. (ED 170
434).

Youth Programs Models and Innovations. Washington, D.C. Office of Youth
Programs, 1979. (ED 169 383).

Youth Employment and Training Act of 1977. Washington, D.C. Senate Committee
on Human Resources, 1977. (ED 169 242).

A Knowledge Development Plan for Youth Initiatives, Fiscal 1979. Washingcon,
D.C. Office of Youth Programs, 1978. (ED 169 221).

The Effectiveness of the Washington Occupation Information Service. (WOIS) as
a_Career Guidance Instrument for Youth Emylovment Training Program (YETP)
Clients: An Evaluation of Training and I lementation in 21 Washington
State Comprehensive Employment Training Act (CETA) Sites. Washington
University, Seattle, 1978. (ED 169 220).

CETA Comes to College. Sacramento, California: California Community and
Junior Ccllege Association, 1978. (ED 168 628).

Students' Attitudes to Work and Unemplovment. Part II: The Attitude
Questionnaire. Research Service, #152. Toronto (Ontario). Research
Department, 1979. (ED 167 846).

A Comprehensive Career Development Emplovabilit Vocational, and Copin
Skills Training Program for YETP/SPEDY Youth in the Genesee Intermediate
School District. Executive Summary. Final Report. Amberst, Mass.;
Genesee Intermediate School District. Flint, Mich. Vocational Education
and Career Development Services. 1978. (ED 167 841).

Preparation for Self-Employment: A New Dimension In Vocational Education. A

Report of the National Advisory Council on Vocational Education. Issue

No. 1, January, 1979. Washingtcn D.C., 1979. (ED 167 832).

ETA: RHelping to Improve American Worklife. Washington D.C., 1978. (ED 167
804) .-

Community Education-Work Councils and CETA-School Collaboration under YEDPA.
Prepared for the Work-Education Consortium Conferences on Enhancin
Education-Work Transitions for Youth: The Community Collaboration
Approach. Washington, D.C. 1978. (ED 167 768).

Coordinating Education and Work: Challenges to Current Thought and Practice.
Bloomington, Ind., 1978. (ED 166 78z).

106



Towards Work-Education Collaboration: Revitalizing an American Traditionm.
Washington, D.C.; Ohio State University, Columbus. National Center for
Research in Vocational Education, 1979. (ED 166 417).

Students and Schools. Washington, D.C., 1979. (ED 166 341).

Proceedir~s: National Youth Workers Conference, 1978. Washington, D.C.,
1978. (ED 166 302).

Full Employment and Balanced Growth Act of 1978. Public Law 95-523--Oct. 27,
1978. 95th Congress. Washington, D.C., 1978. (ED 164 974).

Comp;ehensive Employment and Training Act Amendmenis of 1978. Conference
Report (To Accompany S$.2570). Ninety-Fifth Congress. Second Session.
Washington, D.C. House, 1978. (ED 164 962).

Youth Unemployment: The Outlook and Some Policy Strategies. Budget Issue
Paper for Fiscal Year 1979. Washington, D.C. Congressional Budget

Office, 1978. (ED 164 961).

Remarks of Ernest L. Boyer, I!.S. Commissioner of Education at the 1978
Convention of the Amevican Vocational Association, Dallas, Texas,
Saturday, December 2, 1978. Dallas, Texas, 1978. (ED 164 960).

Youth Unemployment: Solving the Problem. Washington, D.C., 1978. (ED 165
874).

Refining the Career Education Concept: Part III. Monographs on Career
Education. Washington, D.C., 1978. (ED 164 860).

The Noneconomic Impacts of the Job Corps. R&D Monograph 64. Cambridge,
Mass., 1978. (ED 164 831).

Report on Joint DHEW/DOL Youth Employment and Demonstration Projects Act
Workshops (Dallas, Texas; San Diego, California; Boston, Massachusetts;
Atlanta, Georgia; and Cincinnati, Ohio, December 12, 1977 - January 20,
1978). Washington, D.C., 1978. (ED 164 817).

Final Report--Secondary Impact Study. Chico, California, 1978. (ED 164 244).

Schools and Work. Discussioﬁ Paper No. 1. Perth, Australia, 1978. ‘(ED 163
611). ' :

Students, Graduates, and Dropouts In the Labor Market, October 1977.  Special
Labor Force Report 215. Washington, D.C., MHonthly Labor Review, 1978.

Youth Labor Markets aud the Military. The Rand Paper Series. Santa Monicz,
California, 1978. (ED 163 199).

Young Women and Emplqymentﬁ‘ What We Know and Need to Know About the
School-to-Work Transition. Washington, D.C., 1978. (ED 163 113).

National Alliance of Business and Career Education. Monographs on Career
Education. Washington, D.C., 1978. (ED 162 160).

107

‘lsiégl



Poor Administration of the 1977 Summer Program for Economicalil
Disadvantaged Youth in New York City. Washington, D.C., Division of
Human Resources, 1978. (ED 161 997).

How Young People Find Career-Entry Jobs: A Review of the Literature.

Baltimore, Maryland, Center for Social Organization of Schools, 1977.
(ED 160 821).

YEDPA and Career Education. Washington, D.C., 1978. (ED 160 793).
Research Perpectives on the Transition from School to Work. Report of a

European Contact Workshop Organized b the Institute of Education (ECF
under the Auspices of the Council of Europe with the Participation of the

Commission of the European Communities, Brugge, July, 1977. Strasbourg
(France). (ED 160 760). : _

A Knowledge Development Plan for the Youth Employment and Demonstration
Projects Act of 1977. Washington, D.C., Office of Youth Programs.
(ED 160 743).

Improving Job ortunities for Youth: A Review of Prime Sponsor Experience

in Implementing the Youth Employment and Demonstration Projects Act.
Washington, D.C., 1978. (ED 159 414).

The Challenge of Preparing an Urban Po ulation for Full loyment. 1978
National Leadership Conference for Administrators of Vocational Education
in Large Cities. Leadership Trzining Series No. 56. . Ohio State
University, ‘Columbus. National Center for Research in Vocational
Education. 1978. (ED 159 406) .

loyment and Training Report of the President. Transmitted to the Con ress,

1978. Washington, D.C.: Office of Human Development, 1978. (ED 159
396).

Job Placement Center. Final Report. Pittsburgh, Pa., 1977. (ED 159 304).

Metropoli;an Youth Education Center. Colorado. (ED 158 220).

The Lingering Crisis of Youth Unemplovment. Salt Lake City, Utah, Human
Resources Institute, 1978. (ED 157 985).

Youth Socialization Via National Service. (ED 156 936).

The Challenge of Youth loyment in Urban Areas. Ohio State University,
Columbus. National Center for Research in Vocational Education, 1978.
(ED 156 914).

The Youth Labor Market: A Dynamic Overview. Washington, D.C., 1978.
(ED 156 877).

Youth Serving the Communitx: Realistic Public Service Roles for Young
Workers. Final Report. New York, N.Y., 1978. (ED 156 838).

108

154



Youth Employment Money: Designing Your Local Program. Michigan State
University, East Lansing. Proaction Imst., 1977. (ED 156 735).

Counting Youth: A Comparison of Youth Labor Force Statistics in the Current

Population Survey and the National Longitudinal Surveys. Columbus, Ohio,
Center for Human Resource Research, 1978. (ED 155 491).

Industry/Education Community Councils. NIE Papers in Education and Work:
Number 9. 1977. (ED 155 487).

Career Education and the Comprehensive Employment and Training Act. 1978.
(ED 155 353).

The Youth-Community Coordination Project. Final Report. Washington, D.C
1978. (ED 155 298).

Youth and Minority Unemployment: A Study Prepared for the Use of the Joint
Economic Committee, Congress of the United States, Ninety-fifth Congress,
First Session. Joint Committee Print. Washington, D.C., 1977. (ED 155
250).

Employment and Training Administration (DOL) . Washington, D.C. Office of
Youth Programs. 1978. (ED 154 243).

An Employment Strategy for the United States: Next Steps. Second Annual
Report to the President and the Congress of the National Commission for
Manpower Policy. Repoxt No. 5. Washington, D.C., 1976. (ED 154 185).

An Interim Report to the Congress of the National Commission for Manpower
Policy. Public Service Employment and Other Responses to Continuing
Unemployment. Report No. 2. Washington, D.C., 1975. (ED 154 183).

Directions for a National Manpower Policy: A Collection of Policy Papers
Prepared for Three Regional Conferences. A Special Report of the
National Commission for Manpower Policy. Special Report No. 14.
Washington, D.C., 1976. (ED 154 180).

YEDPA: Obligations and Opportunities for American Education. 1977. (ED 154
165).

Youth Unemployment. New York, N.Y., 1977. (ED 154 049).

An Interim Report to the President and the Congress of the National Commission
for Manpower Policy. Addressing Continuing High Levels of Unemployment.
Report No. 4. Washington, D.C., 1976. (ED 153 086).

National Service Programs and Their Effects on Military Manpower and Civilian
Youth Problems. Budget Issue Paper for Fiscal Year 1979. Washington,
D.C. Congressional Budget Office. 1978. (ED 151 584).

A Monitoring and Asgessment Plan for the Youth Employment and Demonstration
Projects Act of 1977. Washiagton, D.C., 1977. (ED 151 580).

%55



Toward a Federal Policy on Education znd Work. Washington, b.Cc., 1977.
(ED 151 579).

A Guide to Evaluating CETA Title I Programs. Wisconsin Vocational Studies
Center, 1975. (ED 151 556).

Services to the American Indian Po ulation to Bridge the Gap between

Education, Culture and the World of Work. Final Report. Rhinelander,
Wisconsin, 1978. (ED 151 539).

Oversight Hearing on Youth loyment and Demonstrations Projects Act.
Hearing Before the Subcommittee on Employment ortunities of the
Committee on Education and Labor, House of Representatives Ninety-Fifth
Congress, First Session (Washington, D.C., November 10, 1977).
Washington, D.C., House Committee on Education and Labor, 1977. (ED 151
523). - s

Handy Reference Guide to the Fair Labor Standards Act. Washington, D.C.,
Wage and Honor Division, 1977. (ED 150 404).
Child Labor Requirements Nona ricultural Occupations under the Fair Labor

Standards Act. Child Labor Bulletin No. 101. Washington, D.C., Wage and
Hour Division. 1977. (ED 150 403).

Child Labor Requirements in Agriculture under the Fair Labor Standards Act.
Child Labor Bulletin No. 102. Washington, D.C., Wage and Hour Div.
1977. (ED 150 402).

A Planning Charter for the Youth gggloxgent and Demonstration Projects Act of
1977. Washington, D.C., Office of Youth Programs, 1977. (ED 150 321).
Youth Unemployment: The Nature of the Problem and Proposed Solutions.

Portland State University, Oregon School of Urban Affairs, 1977. (ED 150
207).

Juvenile Justice and Delinguencz Prevention Act Amendments of 1977. Hearing
Before the Subcommittee on Economic gpgortunitz of the Committee on
Education and Labor on H.R. 1137 and H.R. 6111, House of Representatives,
Nipnety- fifth Congress, First Session. 1977. (ED 149 255).

Career Education: The Role of School-Related Youth Groups and Voluntary

Organizations. Information Series No. 18. Columbus, ERIC Clearinghouse
on Career Education, 1977. (ED 149 178).

Our National Education and Work Poligz: Pitfalls and Possibilities; A
Position Paper of the AFT Task Force on Educational Issues. Washington,

D.C., 1977. (ED 149 012),

The NFE Exchange, No. 9/10, September November 1977. East Lansing. Inst.
for International Studies in Education. 1977. (ED 148 616).

110



Youth Unemployment: Implications for Vocational Education R&D. Occasional
Paper No. 32. - Columbus, Ohio. Center for Vocational Education, 1977.
(ED 147 636).

Increasing the Impact of Innovative Projects. Conference Proceedings.
Leadership Training Series No. 51. Ohio State Univ., Columbus. Center
for Vocational Education, 1977. (ED 147 571).

A Comprehensive Occupational Education System: Research and Experimentation
in a Career Development Center. Volume II. Plan for a Comprehensive

Occupational Education System in New York City's Borough of the Bronx.

Brooklyn, N.Y. Division of Educational Planning and Support, 1977.
(ED 147 495).

A Comprehensive Occupational Education System. Research and Experimentation
in a Career Development Center. Volume I. Planning a Comprehensive
Occupational Education System for a Major Metropolitan Area. Brooklyn,
N.Y. Division of Educational Planning and Support, 1977. (ED 147 494).

Career Education: An‘Open Door Policy. Bloomington, Indiana, 1977. (ED 147
487).

Comprehensive Employment and Training Act. Hearing Before the Task Force on
Human Resources of the Committee on the Budget, House of Representatives,
Ninety-Fifth Congress, First Session (June 30, 1977). Washington, D.C.
House Committee on the Budget, 1977. (ED 146 431).

Australia. Transition from School to Work or Further Sutdy. Reviews of
National Policies for Education. Paris (France), 1977. (ED 146 389).

Wisconsin Occupational Information System. Annual Progress Report. July 14,
1976 - July 13, 1977. Second Year of Operation. Madison University,
Madison. Wisconsin Vocational Studies Center, 1977. (ED 145 191).

Youth Employment and Training Act of 1977 and Related Legislation; Hearings
before the Subcommittee on Employment Opportunities of the Committee on
Education and Labor, House of Representatives, Ninety-fifth Congress,
First Session on H.R. 6138, to Provide Employment and Training Opportuni-
ties for Youth. Hearings Held in Washington, D.C., April 19, 21, 27,
and 28, 1977. Washington, D.C., House Committee on Education and Labor,
1977. (ED 145 174).

Entry of Young Peogle-ihto Working Life. General Report. Paris (France),
1977. (ED 145 075).

Public Employment and Training Assistance: Alternative Federal Approaches.
Washington, D.C., Congressional Budget Office. 1977. (ED 143 8€1).

An Act to Provide Employment and Training Opportunities for Youth, and to
Provide for Other Improvements in Employment and Training Programs.
Public Law 95-93. Ninety-fifth Congress. Washington, D.C., 1977.
(ED 143 857).

157



Bridges to Work: International Comparison of Transition Services. New York,
N.Y. Conservation of Human Resources Project. 1977. (ED 143 853).

Reagonable Expectations: Limits on the Promise of Community Councils.
Washington, D.C., 1976. (ED 142 727).

Community Councils and the Transitions Between Education and Work.
Washington, D.C. 1976. (ED 142 726).

International Perspectives on Problems of Higher Education: Access, Systems,

Youth and Employment. Conference Papers Number Four. New York, N.Y.,
1977. (ED 142 146).

Crucial Issues Pertaining to the Establishment of Communitz-Education Work
Councils. Washington, D.C., 1976. (ED 141 591).

Policy Options for the Teenage Unggglozgent Problem. Background Pager No. 13.
Washington, D.C. Congressional Budget Office, 1976. (ED 141 587).

Public Works Employment Act of 1977; Hearings before the Subcommittee on
Regional and Communicty Development of the Committee on Environment and
Public Works, United States Senate. Ninety- Fifth Congress First
Session on §. 427, A Bill to Provide Additional Authorizations for the
Public Works Eggloxgent Program, to Authorize a Program for’ggglozgent of
Teenaged Youth‘in‘Communitz Improvement Projects, and. for Other Purposes.
February 2, 3, and 4, 1977. Serial No. 95-HS. Washington, D.C. Senate
Committee on Environment znd Public Works, 1977. (ED 141 579).

Bringing the World of Work and the Institutions of Educaéion Closer Together.
Iwo Commencement Addresses at the Ohio State University. Occasiona]

Paper No. 28. Ohio State University. Columbus. Center for Vocational
Education. (ED 140 102).

Industry-Education C. {zborative Efforts in Youth Employment. 1976. (ED 139
918). .

Youth loyment; Hearing before the Joint Economic Committee, Con ress of the

United States, Ninety-fourth Congress, Second Session. Washington, D.C.,
1976. (ED 139 813).

Youth Unemployment: The Need for a Comprehensive Approach. Washington, D.C.,
1977. (ED 139 912),

To Amend the Youth Conservation Corps Act of 1970; Hearing before the
Committee on Interior and Insular Affairs, United States Senate, Ninety-.

fourth Congress. Soennd Gomrr——————==n3 -RILEC States Senate, Ninety-
fourth Congress, Second Session on 8.2630I A Bill to Amen